
Promoting the integration of young migrants 
through new communication tools
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Finalité du projet
Influencer l’opinion négative d’une partie de la société, en particu-
lier des jeunes, vis-à-vis des migrants, à travers des nouveaux 
outils de communication favorisant un discours positif  sur la mi-
gration.

Résultats attendus
Nouvelle approche d’intégraton des jeunes migrant utilisant le 
RAP et la réalisation d’un programme radio entre jeunes migrants 
et non migrants pour combattre les préjugés, favoriser une image 
positive des migrants Organisation d’ateliers créatifs musicaux 
entre jeunes migrants, en particulier musulmans, et jeunes natifs. 
Sensibiliser les jeunes dans les écoles et les médias et mettre en 
évidence la contribution positive des migrants dans nos société.
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“L'essence du travail de jeunesse consiste à créer des opportunités pour les jeunes de se découvrir et 
de se développer, ainsi que d'entrer en relation avec le monde qui les entoure et d'y réfléchir.” 

(Conseil national de la jeunesse d'Irlande, 2013, pag.16).  
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Introduction 

Ce document fournit des détails sur les objectifs et la raison d'être du projet "Favoriser 
l'intégration des jeunes migrants grâce à de nouveaux outils de communication". Il décrit 
également la stratégie de recrutement qui sera utilisée pour impliquer les participants et les 
considérations éthiques. Le lieu et la structure de la série d'ateliers qui seront utilisés pour 
atteindre les objectifs du projet sont décrits, ainsi que les directives qui seront fournies aux 
animateurs d'ateliers afin d'assurer la plus grande homogénéité possible dans la structure des 
ateliers dans les huit contextes différents. Enfin, les résultats et les mesures d'évaluation utilisés 
pour les ateliers et la mesure de tout changement chez les participants sont expliqués. 
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Objectifs du projet 

Les objectifs du projet sont les suivants: 

 Sensibiliser les jeunes dans les écoles à la contribution positive des migrants aux sociétés. 

 Remettre en question les stéréotypes sur les migrants, en particulier ceux sur les 
musulmans. 

 Sensibiliser au contexte culturel et aux valeurs des jeunes migrants. 

 Décourager l'altérité 

 Vaincre les malentendus sur les cultures des migrants, en particulier ceux sur les 
musulmans 

 Renforcer l'autonomie des jeunes en tant que contributeurs  

 Créer des outils pour promouvoir la compréhension des autres cultures et des points de 
vue multiculturels chez les jeunes 

 
Ces objectifs seront atteints grâce à l'organisation et au déroulement d'une série d'ateliers 
auxquels participeront des jeunes migrants et des jeunes autochtones. Ces ateliers permettront 
aux jeunes d'écrire et d'enregistrer des chansons qu'ils ont écrites eux-mêmes sur des thèmes 
liés à la migration et aux migrants, en utilisant les genres musicaux du rap et du hip-hop. Outre 
la production d'un certain nombre de résultats concrets, tels que des enregistrements visuels et 
sonores de leurs créations, des données seront générées en relation avec les changements 
d'opinion sur la migration et les migrants, le bien-être général, les expériences des jeunes 
concernant leur participation et les données d'observation des processus de groupe pendant les 
ateliers.  
 

Justification 

Les statistiques sur la migration et la population migrante de l'Union européenne, analysées en 
mars 2019, montrent que 4,4 millions de personnes ont immigré dans l'un des 28 États membres, 
dont deux millions provenaient d'États non-membres en 2017. Par rapport à l'âge médian des 
résidents, celui des immigrants est beaucoup plus bas, 28,3 ans contre 43,1 ans (Eurostat, 2019). 
Cela soutient l'argument selon lequel le travail avec les jeunes devrait être un point de mire pour 
assurer l'intégration des immigrants dans nos sociétés (Bačinskienė & Garbauskaitė-Jakimovska, 
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2016). Une recherche menée par Futurelab Europe (2015) a recommandé le développement de 
programmes impliquant les jeunes migrants et non-migrants, en particulier au sein des écoles, 
pour aider l'intégration des migrants dans leur nouvelle société. 

L'intégration culturelle des migrants et leur saine adaptation à la société ordinaire nécessitent 
une société multiculturelle qui approuve l'intégration des migrants et reconnaît les droits des 

migrants à conserver leur culture d'origine tout en adoptant des aspects de la culture nationale 
(Frankenberg et al., 2016) 

Cela suggère la nécessité d'un dialogue entre les migrants et les non-migrants afin que chacun 
puisse comprendre les expériences de l'autre ainsi que les points communs et les différences 
dans les visions du monde. Le fait que des contacts significatifs et positifs entre différents groupes 
de la société réduisent les préjugés et augmentent l'inclusion sociale est établi depuis longtemps 
dans la littérature psychologique (par exemple, Allport, 1954 ; Brown & Hewstone, 2005 ; 
Pettigrew & Tropp, 2008 ; Tausch et al., 2010). Il a également été rapporté qu'une interaction 
sociale positive avec des personnes issues d'autres cultures augmente la conscience de soi et la 
conscience de sa propre culture, créant ainsi la tolérance et la compréhension des autres 
(RamírezGalleguillos,Sekerli,& Coskun 2019). Il a été démontré que le fait d'avoir la possibilité 
d'avoir des amis de sa propre origine ethnique ainsi que des amitiés avec des jeunes de la culture 
majoritaire a un impact positif sur le bien-être psychologique des jeunes migrants (Mohamed & 
Thomas, 2017 ; Oppedal & Idsoe 2015).  
 Hargreaves, Marshall et North (2003) affirment que la musique influence les individus à 
différents niveaux, de l'individuel au culturel. Au niveau individuel, la musique a un impact sur 
l'identité et l'estime de soi. Au niveau interpersonnel, le fait de travailler avec d'autres personnes 
sur des tâches créatives telles que l'écriture de chansons et l'interprétation de musique favorise 
le développement de compétences interpersonnelles et le travail d'équipe, tout en facilitant la 
création d'amitiés (Pitts, 2007). Lorsque la pratique de la musique est soutenue au sein d'une 
institution telle qu'une école, il est rapporté qu'elle favorise les opinions positives parmi les 
jeunes et contribue aux sentiments de cohésion (Spychiger, Lauper, Zimmerman, & Weber,1995).  

 

Recrutement des participants 

Dans le cadre de ce projet, un jeune migrant est une personne âgée de 12 à 18 ans et née dans 
un pays autre que celui où se trouve l'atelier. Un jeune non migrant est une personne âgée de 12 
à 18 ans et née dans le pays où se déroule l'atelier. 

Le premier contact sera établi avec les gardiens en prenant contact avec les écoles qui ont été 
identifiées dans les villes pilotes comme ayant une proportion importante d'élèves migrants. 
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Lorsque cela n'est pas possible, un contact sera également établi avec les centres d'accueil des 
migrants. Il est important de comprendre qu'il existe des différences dans les schémas de 
migration et dans les structures d'accueil des migrants dans les huit villes participantes. Il est 
donc impossible de suivre un processus identique pour atteindre l'objectif du projet, à savoir 
organiser des ateliers avec un mélange de jeunes migrants et non-migrants. Ce contact sera établi 
directement par le partenaire et/ou la personne qui animera l'atelier. Le gardien recevra des 
informations sur les buts et objectifs du projet et, s'il est d'accord, il sera invité à identifier des 
jeunes participants potentiels. Voir l'annexe A pour un exemple de fiche d'information pour les 
gardiens. 

Lorsque le gardien a identifié des participants potentiels, le partenaire et/ou l'animateur organise 
une réunion avec les jeunes. Les jeunes recevront des informations sur le projet et sur ce 
qu'implique leur participation afin de garantir un consentement éclairé. Voir l'annexe B pour un 
exemple de fiche d'information pour les jeunes. Ceux-ci recevront également une fiche 
d'information pour leurs parents/tuteurs légaux (voir annexe C) et des formulaires de 
consentement pour eux-mêmes et pour leurs parents/tuteurs légaux. Les jeunes ne seront pas 
autorisés à participer tant que les formulaires de consentement signés n'auront pas été reçus. 
Dans le cas des mineurs non accompagnés dans les centres d'accueil des réfugiés, un travailleur 
social qualifié jugera si le jeune est capable de donner lui-même son consentement. 

 

Considérations éthiques 

Bien que l'idéal soit que les jeunes qui participent soient motivés et engagés dans le processus et 
ne se retirent pas, le principe éthique de base du droit de se retirer à tout moment du projet, 
sans donner de raison, sera respecté.  
Conformément aux directives relatives à la protection de l'enfance, toute personne participant 
aux ateliers ainsi que les chefs de projet eux-mêmes doivent déclarer qu'ils n'ont pas de 
problèmes juridiques ouverts ou en suspens.   

Dans la mesure du possible, les participants apparaîtront de manière anonyme dans tout 
enregistrement audio ou vidéo, sauf si eux et leurs tuteurs s'y opposent par écrit. 

Si un jeune ne se sent pas à l'aise pendant les réunions, des formes de soutien appropriées 
peuvent être activées avant de commencer l'atelier. Il peut s'agir de conseillers d'orientation 
scolaire ou de travailleurs sociaux, d'experts/éducateurs sociaux, en fonction du contexte local. 
Comme indiqué ci-dessous, les animateurs doivent avoir une certaine expérience du travail avec 
les jeunes ainsi que dans le domaine socio-éducatif, afin d'être sensibles aux éventuels problèmes 
qui pourraient survenir. L'animateur du groupe doit être un expert du dialogue interculturel. 
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Ateliers  

Lieu   
En fonction de la stratégie de recrutement utilisée dans les différents pays, les ateliers seront 
organisés dans une école ou un espace communautaire. Le facteur essentiel est que le lieu où se 
déroule l'atelier soit un espace où tous les participants peuvent se sentir libres d'exprimer leurs 
opinions, d'expérimenter l'écriture de chansons et la musique, et qu'il soit accessible à tous les 
participants de manière confortable et sûre.  

Si cela est jugé approprié pour développer la compréhension, la motivation et l'engagement des 
jeunes, les animateurs peuvent envisager d'inclure des activités supplémentaires telles que la 
rencontre avec des musiciens, la visite d'un studio d'enregistrement, sous réserve de 
l'autorisation des parents/tuteurs. 

Format 
Les thèmes à explorer pendant les ateliers seront présentés aux participants, mais conformément 
aux principes du travail de jeunesse participatif, les besoins et intérêts des jeunes dans chaque 
atelier seront pris en compte (Dunne, Ulicna, Murphy, & Golubeva, 2014). Par conséquent, les 
ateliers dans les différentes villes peuvent ne pas prendre exactement la même forme et le même 
contenu, mais le thème général des aspects positifs des migrants sera suivi. Les thèmes qui seront 
présentés aux jeunes pour qu'ils les explorent par le biais de l'écriture de chansons et de la 
musique comprennent la migration, la contribution des migrants à la société, les avantages d'une 
société multiculturelle, l'acceptation et la non-acceptation de la différence en ce qui concerne 
les croyances et les pratiques culturelles et religieuses et l'apparence, la communauté et l'égalité 
entre les personnes, les stéréotypes, la discrimination et le racisme, et l'islamophobie. 

Cependant, les principes du travail de jeunesse participatif (Dunne et al., 2014), tels que prendre 
le temps de construire des relations entre les jeunes et avec l'animateur de l'atelier, créer des 
opportunités d'apprentissage et fixer des objectifs pour les participants, leur reconnaissance et 
leurs réalisations, équilibrer autonomie et soutien, et s'assurer que les jeunes se sentent en 
sécurité pour s'exprimer dans l'environnement tout en s'engageant dans une activité amusante, 
sous-tendront les ateliers dans toutes les villes. 

Les ateliers seront organisés et dirigés par un animateur de jeunesse ayant une expérience avérée 
dans le domaine de l'éducation des jeunes/du travail social, afin de garantir la familiarité avec les 
principes et l'approche du travail de jeunesse participatif. Un musicien aidera les jeunes dans la 
partie technique liée aux techniques de rimes, à la structuration et à l'écriture des paroles, à 
l'utilisation efficace de la voix pendant la performance, à l'utilisation de la technologie pour créer 
des rythmes et des mélodies et pour enregistrer les chansons. 
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Au départ, en raison d'un éventuel manque de confiance et/ou de compétences techniques, il se 
peut que le travail soit effectué en grande partie par l'animateur et/ou le rappeur, mais il est très 
important que les jeunes soient toujours encouragés et aidés à exprimer leurs opinions et leurs 
idées. C'est pourquoi, au début de chaque atelier, un temps est prévu pour que les jeunes 
puissent s'exprimer et discuter de tout ce qui leur semble pertinent. Chaque atelier se terminera 
par une occasion pour les jeunes de donner leur avis sur le contenu de la réunion - de plus amples 
détails sont fournis dans la section ci-dessous sur les commentaires des participants. À la fin du 
cycle d'ateliers, les jeunes auront l'occasion de fournir un retour global sur leur expérience. 

Calendrier des ateliers  
Les ateliers seront organisés en deux phases. La première phase, composée de huit ateliers d'une 
durée d'environ quatre heures chacun, se déroulera sur trois mois. L'objectif de ces ateliers sera 
de composer des paroles et de la musique basées sur les opinions et les expériences de vie des 
jeunes, conformément aux thèmes généraux du projet. En outre, les jeunes seront aidés à 
développer un programme radiophonique qui sera diffusé par web radio et dont le contenu est 
discuté ci-dessous. 

Des facteurs liés au contexte local, tels que le calendrier scolaire et le lieu de l'atelier, peuvent 
être pris en compte, mais dans toutes les villes, les ateliers devraient avoir une durée totale de 
vingt-quatre heures. 

La deuxième phase des ateliers, d'une durée totale de seize heures, se déroulera au cours des 
deux mois suivants et portera sur l'édition et l'enregistrement de la musique créée. Dans chaque 
lieu, un CD de la musique sera produit. 

Création d'un programme radio 
Les jeunes auront leur mot à dire sur le contenu et la structure de leurs programmes radio, mais 
le principe selon lequel l'objectif de l'émission est d'éduquer le grand public sur les causes et les 
conséquences de la discrimination, en particulier du racisme, sera commun. Chaque programme 
aura un message central tel que les expériences personnelles du racisme, les opinions sur les 
migrants et la migration, les moyens d'éduquer et de décourager le racisme, la compréhension 
des différences liées à l'apparence, aux pratiques culturelles et à la religion. Le contenu de chaque 
émission comprendra des discussions sur le thème central, des interviews de personnes 
concernées et de la musique. Il est prévu que le programme radio soit diffusé chaque semaine 
pendant soixante minutes pendant environ quatre mois. 

Plusieurs logiciels sont disponibles pour la radio Internet, dont certains sont cités ci-dessous. Le 
choix du logiciel dépendra du contexte local. Altacast - gratuit ; BUTT - gratuit ; LadioCast - gratuit; 
MegaSeg - coût ; Rocket Broadcaster - coût ; Sam Broadcaster Pro - coût. 
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Lignes directrices pour les animateurs  

L'animateur et le musicien recevront les directives suivantes et se réuniront pour en discuter et 
voir comment ils les appliqueront avant le début des ateliers. 

 L'espace où se déroulent les ateliers doit être physiquement et psychologiquement 
sûr et facilement accessible. 

 Les points de vue de tous les jeunes doivent être pris en compte dans l'aspect et le 
fonctionnement de l'espace.  

 Les personnes qui apporteront un soutien supplémentaire aux jeunes si nécessaire 
sont identifiées avant les ateliers. 

 Un contrat concernant le comportement approprié doit être établi avec les jeunes et 
affiché de manière visible. 

 Un mécanisme permettant aux jeunes d'attirer l'attention sur le comportement des 
autres qui les met mal à l'aise doit être mis en place, en consultation avec les jeunes, 
et affiché de manière bien visible. 

 Le comportement des animateurs doit être adapté aux besoins des jeunes, tout en 
respectant les thèmes et les objectifs des ateliers. 

 Les activités doivent être adaptées aux capacités et aux sensibilités des jeunes. 

  Les points forts des jeunes doivent être encouragés et promus à tout moment. 

 Le programme des ateliers doit être sous-tendu par une appréciation de la diversité, 
de l'égalité des droits et de l'inclusion. 

 Les animateurs doivent prendre conscience des problèmes auxquels les jeunes 
peuvent être confrontés par le biais de consultations et d'observations. 

 Les animateurs doivent être conscients des croyances et pratiques culturelles des 
jeunes et en tenir compte dans leur communication. 

 Les jeunes doivent être encouragés à donner leur avis d'une manière qui leur 
convient. 

 Les ateliers doivent faire l'objet d'un suivi et de comptes rendus clairs 
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 Il convient d'établir des limites claires quant au rôle des animateurs et à leurs 
responsabilités dans le signalement de toute préoccupation et de toute divulgation 
aux personnes appropriées. 

 

Directives relatives à la structure des ateliers 

Les lignes directrices suivantes seront fournies aux animateurs des ateliers et seront discutées 
avec eux. 

Réunion initiale avec les participants à l'atelier 
L'objectif de cette réunion initiale est d'expliquer le projet aux jeunes et de leur donner l'occasion 
de poser des questions.  

En tenant compte du droit de retrait des participants, il convient de souligner l'importance d'une 
présence régulière et d'un engagement dans le processus. Les participants doivent être informés 
que le projet est financé par la Commission européenne et que la participation à l'atelier doit 
être enregistrée et soumise aux financeurs. 

Les participants doivent être informés que l'objectif général du projet est d'explorer les 
expériences et les points de vue des jeunes migrants et non-migrants sur la migration et 
l'intégration, ainsi que la manière dont les personnes de différentes origines culturelles et 
religieuses peuvent se comprendre à travers la musique. Ils seront informés qu'un autre objectif 
du projet est d'éduquer les adultes sur les expériences des jeunes et leurs points de vue sur la 
migration et l'intégration des migrants dans la société, en créant et en diffusant un programme 
radio hebdomadaire sur Internet. 

Les participants doivent être informés que la musique qu'ils créent sera enregistrée et partagée 
avec les participants d'autres villes ainsi qu'avec le grand public. En outre, les participants seront 
informés qu'un enregistrement vidéo d'eux interprétant la musique qu'ils créent sera réalisé et 
partagé, ainsi que des photographies prises et partagées, tout au long de la série d'ateliers. Les 
participants seront également informés qu'une des exigences du projet est le suivi des ateliers et 
la mesure de l'évolution des opinions. Ils devront donc remplir de courts questionnaires au début 
et à la fin de la série d'ateliers. 

Des fiches d'information destinées aux jeunes et à leurs parents/tuteurs et des formulaires de 
consentement expliquant ces informations doivent être distribués aux participants potentiels. Il 
convient d'expliquer clairement que la participation aux ateliers dépend du retour des 
formulaires de consentement signés. 
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Le lieu, les dates et les heures de l'atelier seront expliqués verbalement et communiqués aux 
jeunes par écrit. 

 

Premier atelier   
Le premier atelier doit commencer par des activités pour briser la glace et permettre aux jeunes 
et aux animateurs de faire connaissance. L'objectif du projet doit à nouveau être expliqué aux 
jeunes et ceux-ci doivent avoir le temps de poser des questions aux animateurs. Ensuite, les 
jeunes auront le temps de remplir le questionnaire initial. 

Ensuite, conformément aux bonnes pratiques du travail de jeunesse, il convient d'aider le groupe 
à élaborer une sorte de code de conduite à suivre pendant les réunions, ainsi qu'un vade-mecum 
pour faire face aux comportements inappropriés. Ce processus permettra aux jeunes de 
s'exprimer et de s'approprier le projet, en les encourageant à prendre en compte les points 
suivants : l'importance du respect mutuel, quelles que soient les différences ; la valeur du point 
de vue et de la contribution de chacun au projet et le respect de l'espace dans lequel ils 
travailleront ; le respect du projet par la ponctualité et la régularité des présences et la 
communication des absences occasionnelles aux animateurs.  

Une fois que le groupe a convenu et approuvé les règles, l'animateur sera chargé de les transcrire 
et de les afficher de manière qu'elles soient bien visibles lors de chaque réunion. 

Une fois cette étape franchie, les animateurs peuvent rappeler aux jeunes les objectifs du projet 
et leur présenter les moyens utilisés au cours des ateliers, par exemple ce qu'implique l'écriture 
de paroles, les instruments ou outils qui seront utilisés pour créer de la musique, le format de 
l'émission de radio. Pour cet aspect de la session, les jeunes sont susceptibles de travailler en 
deux groupes, selon leur préférence. 

 

Format de l'atelier  
En fonction de l'heure, du lieu et des installations disponibles, une collation peut être fournie aux 
jeunes. Dans ce cas, il est nécessaire de tenir compte des préférences culturelles en matière 
d'alimentation. Les jeunes peuvent également être invités à amener leur propre collation. Cela 
donnera l'occasion aux jeunes et aux animateurs de l'atelier de discuter et d'apprendre à se 
connaître de manière informelle. Quoi qu'il en soit, chaque atelier commencera par une 
discussion informelle entre les jeunes et les animateurs pour permettre le développement de la 
familiarité et de la confiance. Cette discussion devrait durer environ une demi-heure. 
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L'aspect technique de l'atelier commencera ensuite. Le contenu dépendra du plan de la session 
en question. Cette partie de l'atelier durera trois heures, mais selon l'attention des jeunes, de 
courtes pauses pourront être faites.  

La dernière demi-heure de chaque atelier permettra aux jeunes de donner leur avis sur le 
processus. Comme nous le verrons plus loin, ces commentaires peuvent être donnés sous 
différentes formes, en fonction des souhaits de chaque jeune présent.  

Ensuite, les jeunes seront encouragés à aider à ranger l'espace avec les animateurs, afin 
d'encourager la collectivité et l'appropriation du processus. Ce temps permettra également des 
conversations entre les jeunes et les animateurs. 

 

Conclusion de la série d'ateliers  
Pour les jeunes qui souhaitent continuer à perfectionner leurs compétences en matière de 
radiodiffusion, d'écriture de chansons, etc., des informations leur seront fournies sur les endroits 
où cela peut se faire dans leur région.  

 

Résultats des ateliers 
Les résultats des ateliers seront les suivants : un album photo qui sera partagé sur le site web du 
projet et par le biais des réseaux sociaux ; des enregistrements audio et vidéo des jeunes 
interprétant leur musique ; une webradio diffusée pendant toute la durée des ateliers. 
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Mesures d'évaluation 

Pour évaluer le projet, les données seront collectées de trois manières.  

Tout d'abord, avant et après les différentes réunions, les participants seront invités à remplir un 
questionnaire composé d'une série d'échelles de Likert. Le questionnaire pré-atelier est conçu 
pour établir une mesure de base de l'attitude envers les jeunes de différents milieux, tandis que 
le questionnaire post-atelier vise à évaluer l'impact éventuel du travail avec d'autres jeunes 
pendant les ateliers.  

Dans un deuxième temps, l'animateur de l'atelier notera les attitudes du groupe de jeunes lors 
des rencontres, en se référant à celles identifiées par le National Youth Council of Ireland pour 
mesurer les résultats des projets sur l'art pour les jeunes (2017). Troisièmement, les jeunes 
participants seront invités à donner leur avis sur chaque atelier, soit oralement, soit par écrit ou 
par dessin.  
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Appendice A – Fiche d’information pour les établissements scolaires   

    

I.COM - Favoriser l'intégration des jeunes migrants grâce à de nouveaux outils de 
communication   
 

Aperçu du projet 

Le projet I.COM a pour objectif de favoriser le dialogue interculturel et l'intégration des jeunes 
migrants dans huit villes européennes, en utilisant des activités musicales (ex. rap, hip-hop) avec 
des groupes d'adolescents migrants, notamment musulmans, et de jeunes autochtones.  

Les résultats du projet comprendront la création d'un album de photos des jeunes participant 
aux ateliers, un film documentaire, un CD des chansons produites et/ou une webradio. Ces 
résultats seront partagés avec d'autres par le biais du site web I.COM et pourront être diffusés 
dans les médias nationaux. 

Qui finance et organise ce projet? 

Le projet est financé par le Fonds pour l'asile, la migration et l'intégration de l'Union européenne 
(AMIF). Le projet est dirigé par la Fondazione Terre Medicee, une fondation italienne basée à 
Seravezza (LU). Les autres pays participants sont l'Irlande, la Belgique, l'Espagne, Malte, la 
République tchèque et Chypre. La partie irlandaise du projet est gérée par le département des 
sciences sociales de l'université technologique de Dublin, basée à Grangegorman. 

En quoi consistera la participation des jeunes? 

Tout d'abord, l'adhésion impliquera la participation à une série d'ateliers où les jeunes seront 
aidés à écrire, produire et enregistrer des chansons rap sur des thèmes liés à la migration, aux 
expériences des migrants, à la contribution des migrants dans les sociétés, aux avantages d'une 
société multiculturelle, à l'acceptation de la différence et des points communs entre les 
personnes. Les ateliers seront animés par un jeune animateur et un rappeur. 

Le jeune animateur devra faire un rapport écrit ou oral à la fin de chaque réunion, qui sera ensuite 
enregistré. 

L'animateur devra également remplir un questionnaire sur les attitudes envers les migrants, 
observé au début et à la fin du projet. Ces questionnaires, bien que codés afin de pouvoir 
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comparer les réponses à tout moment, prévoient que l'identité des jeunes participants restera 
toujours anonyme. 

L'animateur de l'atelier notera ses observations concernant le groupe pendant l'activité, sans 
identifier en aucun cas les participants individuels. 

Les projets financés par l'UE prévoient la fourniture des noms des participants aux fins 
d'enregistrement. Le nom des participants ne sera lié à aucune des données collectées, ni aux 
photographies prises, sauf si les tuteurs renoncent par écrit à leur droit à l'anonymat. 

Ce projet a reçu l'approbation éthique du comité d'éthique de la recherche de la TU Dublin, City 
Campus. 

Tout jeune participant a le droit de se retirer du projet à tout moment, sans donner de raison. 

Coordonnées de contact:  

Fondazione Terre Medicee 
Viale Leonetto Amadei, 230 
55047 Seravezza (LU) 
tel. 0584 756046 
cell. 3385741081 
segreteria@terremedicee.it  



17 
 

Appendice B – Fiche d’information pour les jeunes  

    
 
I.COM - Promouvoir l'intégration des jeunes migrants à l'aide de nouveaux outils de 
communication 
 
Présentation du projet 
Ce projet est basé sur l'observation des expériences et des opinions liées à la migration et à 
l'intégration des jeunes, qu'ils soient migrants ou non, et sur la manière dont des personnes 
issues de milieux culturels et religieux différents peuvent se comprendre à travers la musique.  
Le projet vise à éduquer les adultes, en prenant comme point de départ les expériences des 
jeunes et leurs opinions sur la migration et l'intégration des migrants dans la société. Des 
photographies et des films de vous et de votre musique seront pris et partagés avec les 
partenaires par le biais du site web I.COM et pourront être diffusés à la télévision et dans les 
médias sociaux. Votre nom ne sera pas associé à des images ou des séquences. 
 
Qui finance et organise ce projet? 
Le projet est financé par le Fonds pour l'asile, la migration et l'intégration de l'Union européenne. 
Le projet est géré par la Fondazione Terre Medicee, une fondation italienne basée à Seravezza 
(LU). Les autres pays participants sont l'Irlande, la Belgique, l'Espagne, Malte, la République 
tchèque et Chypre. 
Pour l'Irlande, le projet est suivi par le département des sciences sociales de l'université de 
technologie de Dublin, basé à Grangegorman. 
 
En quoi consiste la participation? 
La participation au projet implique:  
 participer à une série de rencontres au cours desquelles vous serez impliqués dans 

l'écriture, la production et l'enregistrement de chansons rap sur le thème de la migration. 
 

 remplir deux questionnaires concernant votre opinion sur la migration et sur les 
personnes de cultures différentes. 
 

 être observés par un animateur, qui notera le comportement du groupe (et non des 
participants individuels) pendant les réunions. 
 

 fournir un retour d'information sur votre expérience pendant les ateliers de la manière 
qui vous convient le mieux.  
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Bien que votre nom soit communiqué à la Commission européenne en tant que participant au 
projet, votre identité ne sera en aucun cas associée aux questionnaires que vous remplirez ou à 
des photos ou enregistrements de vous, sauf si vous et vos tuteurs/parents en convenez par écrit. 
 
Vos droits 
C'est à vous de décider si vous participez ou non. 
Vous pouvez vous retirer du projet à tout moment, sans donner de raison. 
Vous pouvez poser des questions sur le projet à tout moment. Vous pouvez poser des questions 
à l'animateur pendant les ateliers ou contacter la Fondazione Terre Medicee: 
 
Coordonnées de contact :  
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Appendice C – Fiche d’information pour les parents   

    
 
I.COM - Favoriser l'intégration des jeunes migrants grâce aux nouveaux outils de 
communication 
 
Aperçu du projet 
Le projet I.COM a pour objectif de favoriser le dialogue interculturel et l'intégration des jeunes 
migrants dans huit villes européennes, en utilisant des activités musicales (par exemple, le rap, 
le hip-hop) avec des groupes d'adolescents migrants, en particulier musulmans, et de jeunes 
autochtones.  
Les résultats du projet comprendront la création d'un album de photos des jeunes participant 
aux ateliers, un film documentaire, un CD des chansons produites et/ou une webradio. Ces 
résultats seront partagés avec d'autres par le biais du site web I.COM et pourront être diffusés 
dans les médias nationaux.  
 
Qui finance et organise ce projet? 
Le projet est financé par le Fonds pour l'asile, la migration et l'intégration de l'Union européenne. 
Le projet est dirigé par la Fondazione Terre Medicee, une fondation italienne basée à Seravezza 
(LU). Les autres pays participants sont l'Irlande, la Belgique, l'Espagne, Malte, la République 
tchèque et Chypre. La partie irlandaise du projet est gérée par le département des sciences 
sociales de l'université technologique de Dublin, basée à Grangegorman. 
 
En quoi consiste la participation au projet? 
Tout d'abord, les jeunes participeront à une série d'ateliers au cours desquels ils seront aidés à 
écrire, produire et enregistrer des chansons rap sur les thèmes de la migration, des expériences 
des migrants, de la contribution des migrants à la société irlandaise, des avantages d'une société 
multiculturelle, de l'acceptation de la différence et des points communs entre les personnes. Les 
ateliers seront animés par un animateur de jeunesse et un artiste de rap. Le jeune sera invité à 
fournir un retour écrit ou oral sur chacun des ateliers, qui sera enregistré.  
Le jeune sera invité à remplir un questionnaire sur son attitude envers les migrants au début et 
à la fin du projet. Ces questionnaires seront codés afin de comparer les réponses à chaque 
moment, mais l'identité du jeune ne sera révélée à personne. L'animateur de l'atelier notera les 
observations du groupe pendant les ateliers, mais les jeunes ne seront pas identifiés 
individuellement. 
Les projets financés par l'UE exigent que les noms des participants soient communiqués aux 
financeurs, mais uniquement à des fins d'enregistrement. Le nom du jeune ne sera pas associé 
aux données collectées ni aux photographies prises, sauf accord écrit entre le jeune et vous.  
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Ce projet a reçu l'approbation éthique du comité d'éthique de la recherche de la TU Dublin, City 
Campus. Le jeune a le droit de se retirer du projet à tout moment, sans en donner la raison. 
 
Coordonnées de contact:  
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EXEMPLE PRATIQUE   

Exemple du MCCS - Belgique   
 

A. Avant les ateliers : Constitution d'une équipe fiable : animateur, groupe cible, personnel 
d'encadrement: 

 
1. Un partenaire privilégié : une association spécialisée dans l'art urbain, un 

animateur socioculturel et un artiste compétent (Maky)  
 

Afin de mener au mieux le projet d'ateliers, le MCCS a décidé de coopérer avec une 
association spécialisée dans les arts urbains et ayant une réelle expertise dans le travail 
avec les jeunes, les étrangers, les nouveaux arrivants. Notre animateur, membre de 
l'association " Lézards Urbains " a été engagé pour participer au bon déroulement des 
ateliers : Mathieu d'Angelo, plus connu sous le nom de " Maky ", son nom d'artiste. Maky 
est un rappeur, un slameur et un animateur socioculturel. La mission de notre association 
de référence et donc celle de Maky au sein des ateliers prévus dans le cadre du projet I 
COM consiste à utiliser la pratique artistique (rap, slam, hip hop...) pour agir sur les 
grandes problématiques sociétales. Il a une bonne expérience du travail avec des jeunes 
et des adultes en difficulté, des prisonniers, des migrants, etc.   

 
2. Groupe cible (jeunes) : Recrutement et participation   

 
 Encourager la participation régulière à toutes les réunions : utilisation 

d'une installation scolaire  

Compte tenu du manque de temps à consacrer au projet, notre priorité a consisté 
à mettre en place un groupe fixe, chaque participant prenant part aux ateliers de 
manière régulière. Nous n'avions pas le temps de mettre en place un groupe " 
captif " car il est souvent trop long de retenir un groupe et il y a trop d'incertitudes. 
D'autre part, il nous semblait que le travail avec les centres d'accueil comportait 
un certain nombre de risques : les migrants sont souvent " en transit " et donc 
susceptibles de partir au bout de quelques mois. De plus, ces personnes sont 
souvent confrontées à des démarches administratives lourdes, stressantes et 
chronophages : obtenir leurs documents légaux est leur priorité, s'impliquer dans 
un projet artistique, aussi riche soit-il, ne l'est pas.  Nous avons immédiatement 
décidé de travailler avec un groupe déjà scolarisé et existant, de préférence une 
école secondaire de Molenbeek accueillant des primo-arrivants dans des classes 
spéciales, dites classes DASPA (DASPA étant le système d'accueil et 
d'enseignement destiné aux primo-arrivants). L'école s'appelle " CAMPUS SAINT-
JEAN " : https://campussaintjean.be/-DASPA-27-.html.  
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Ce système (DASPA) vise à accueillir et à intégrer l'étudiant primo-arrivant dans 
l'enseignement ordinaire, primaire et secondaire organisé et subventionné par la 
Fédération Wallonie-Bruxelles. 
Nous travaillerons en fait avec deux groupes de deux classes : une classe DASPA 
comprenant 10 nouveaux arrivants et une deuxième classe secondaire, pour les 
élèves redoublants, comprenant 12 élèves d'origine belge ou nouvellement 
arrivés. Les enseignants ont accepté de réunir les deux classes tous les mercredis 
matin pour des ateliers sur une période d'environ 5 mois. 

 
 Développer la confiance, souder le groupe, maintenir la motivation   

La décision de travailler au sein d'une structure scolaire et donc de proposer des 
ateliers " non-optionnels " ne signifie pas que nous ne veillerons pas à la relation 
de confiance et à la cohésion du groupe, bien au contraire.Trois fois avant de 
commencer l'atelier, Maky se rendra à l'école pour rencontrer chaque classe 
séparément, puis les deux ensembles. Premier contact, discussions libres, 
démonstration de rap et de slam par Maky. L’artiste a également décidé 
d'organiser quelques activités extrascolaires : visite d'un studio d'enregistrement, 
rencontre avec des musiciens, rappeurs, connus à Bruxelles, sorties culturelles... 
Dans la mesure du possible, il répondra également aux souhaits exprimés par les 
jeunes en matière de sorties. 
Maky fera preuve d'une grande souplesse dans le déroulement des ateliers : il 
fixera un calendrier et des échéances mais restera à l'écoute des jeunes et sera 
sensible à l'ambiance générale, quitte à modifier ses propres plans.Gardez à 
l'esprit que l'objectif de l'atelier (production d'un CD ou d'un DVD) n’est pas 
toujours un objectif premier.  
Il peut y avoir des moments d'échanges, des propositions de participants, des 
confidences, des questionnements qui sont aussi significatifs et pertinents que le 
spectacle de fin d'atelier.Aussi, de temps en temps, nous souhaitons travailler 
simultanément avec deux groupes distincts (en mélangeant toujours les nouveaux 
arrivants et les non-nouveaux arrivants) pour favoriser les relations 
interpersonnelles et éviter que certains se sentent mal à l'aise devant un groupe 
trop important de personnes.  
Cela signifie donc que nous devrons engager un deuxième animateur de 
l'association " Lézarts urbains ". 
 

3. Personnel encadrant (école, enseignants, éducateurs, coordinateur du 
projet) 
 

Plusieurs rencontres avec la direction de l'école et deux enseignants de la classe nous ont 
paru nécessaires et indispensables pour établir ensemble un calendrier et définir les 
attentes de chacun, afin d'avoir une meilleure vision du fonctionnement de l'école, de 
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leur politique en matière d'accueil et d'intégration des primo-arrivants et d'être informés 
dès le départ du nombre et de l'origine des primo-arrivants de la classe DASPA. Ces 
rencontres leur ont permis de mieux se connaître et de resserrer les liens entre l'équipe 
d'animateurs et le personnel d'encadrement : il faut s'assurer que nous avançons tous 
dans la même direction. 
L'animateur, Maky pour le MCCSM, s'appuiera sur tous les acteurs de l'école, afin de: 
 

 Garder un lien entre les ateliers (quelques éléments peuvent faire l'objet de 
discussions en classe ou être redéveloppés avec les enseignants). 

 Discuter ensemble de la pertinence de toute activité au sein de l'atelier. 
 Coopérer pendant les ateliers (les deux enseignants participeront 

activement). 
 Echanger des informations concernant les élèves : évolution générale au sein 

de l'école, situation familiale... 
 Tenir un journal : après chaque atelier, en tant que participants mais aussi 

en tant qu'observateurs, les deux enseignants décriront par écrit le 
déroulement de l'activité, leurs sentiments à son sujet et l'évolution des 
élèves. 

 Faciliter la communication avec la famille (journal de classe, lettres 
circulaires, etc.) 
 

4. Personnel d'encadrement externe : photographes, cameraman, animateur 
supplémentaire, beatmaker   
 

Maky travaillera de préférence le plus souvent possible avec un caméraman et un 
photographe qu'il connaît déjà et avec qui il a déjà beaucoup travaillé.  
Notre objectif est de l'inviter à tous les ateliers pour capter et résumer en images 
l'évolution du projet : évolution de l'ambiance, des attitudes, développement de la 
cohésion du groupe, développement des échanges entre les élèves.  
Ces photos et reportages vidéo viendront compléter le journal de bord tenu par les deux 
enseignants.S'il s'avère que le groupe de 22 doit de préférence être divisé en deux sous-
groupes de 11 élèves, un deuxième animateur devra être engagé.  
Ce second animateur sera un proche collègue de Maky afin de maintenir une cohérence 
entre les deux ateliers.Enfin, après la première partie des ateliers, nous engagerons un 
beatmaker qui produira une bande sonore à partir du travail déjà effectué par les jeunes 
(recherche de rythmes, affinité avec certains styles musicaux, écriture de paroles).  
Cela permettra à Maky et aux jeunes, ainsi qu'aux enseignants, de se concentrer sur 
l'écriture du texte et, dans la mesure du possible et parallèlement au travail d'écriture, de 
développer et de réciter les paroles en rythme. 
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B. Lettre d'intention et calendrier des ateliers   
 

1. Langue utilisée dans les ateliers : langue d'origine au début, puis 
progressivement le français  

 
Nous nous sommes demandé si nous devions engager un traducteur (arabe-français) pour 
la première séance de prise de contact. Puis, en discutant avec les professeurs, nous avons 
appris qu'il est essentiel que chaque participant puisse s'exprimer dans sa langue d'origine 
(les autres élèves peuvent traduire si nécessaire) car ils sont fiers de leur langue 
maternelle, qui est leur identité, un moyen d'expression naturel qui influencera leur 
travail de création : le mélange des langues apporte une contribution à la musicalité et 
une dimension supplémentaire à l'oralité. De plus, l'amour qu'ils portent à leur propre 
langue les motivera fortement dans l'apprentissage d'une seconde langue, le français en 
l'occurrence.  Il est également important que l'apprentissage du français soit un processus 
constant, dès le début. La présence d'un traducteur ralentirait le processus 
d'apprentissage et donc l'intégration linguistique et sociale. 

 
2. ➢ Premières rencontres entre les animateurs et les jeunes (premier contact 

entre mi-novembre et mi-décembre) : 
 

1. Maky commence par se présenter en français, dans un langage facile à 
comprendre : son parcours personnel, ses origines étrangères, son métier... 

2. Démonstration par Maky (slam et rap) 
3. Les enseignants demandent aux élèves de montrer à Maky " ce qu'ils savent 

faire, ce qu'ils ont appris à l'école et ce qu'ils aiment faire ". Par exemple : 
dire l'alphabet, compter jusqu'à 20, décrire un poster dans la salle de 
classe... 

4. Maky demandera aux élèves de se présenter en quelques mots et dans la 
langue de leur choix : travailler la prise de parole devant les autres à travers 
un mélange de langues et de tons différents. Cet exercice permet de 
développer une bonne dynamique dans le groupe. 

 
3. ➢ Découverte de l'expression orale et du rythme (1er mois): 

 
1. Demander aux jeunes s'ils connaissent des chansons spécifiques à leur pays, 

puis intégrer les mélodies, les rythmes, la langue dans la forme finale de la 
création commune (enregistrement ICOM). 

2. Demander aux jeunes d'apporter à l'école la musique qu'ils écoutent et qu'ils 
aiment (rap, hip-hop ou autre). 

3. Concentrer leur attention sur la ligne instrumentale des extraits de musique 
et aborder avec eux la question du rythme : comment mettre des mots sur 
une ligne rythmique et mélodique ?   
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4. S'essayer pour la première fois à " l'écriture ", même si le niveau d'écriture 
peut être très faible pour certains d'entre eux, encore en janvier. Nous 
proposerons ensuite à ceux qui sont en retard de réécrire leur texte en 
commun sur la base de leurs commentaires. 

5. Sur la ligne instrumentale proposée par Maky : essayer de faire écrire aux 
jeunes deux phrases simples (quel que soit le sujet). Pour cela, essayez de 
faire asseoir les jeunes en cercle, chacun d'entre eux répétant le texte sur la 
musique jusqu'à ce qu'ils puissent dire une phrase sans erreur et sans 
rompre le cercle. 

6. Pendant chaque atelier : effectuer des exercices de respiration et de pose de 
la voix. 

 
 

4. ➢ Écriture (2ème mois): 

1. Choix du thème : discuter avec les participants des thèmes qui leur tiennent 
à cœur, en lien avec leurs histoires de vie. 

2. Maky choisit un thème et invite les jeunes à proposer des mots en rapport 
avec ce thème : cela permettra aux participants de développer leur 
vocabulaire. 

3. Aborder la notion de rimes et même de figures de style en fournissant de 
nombreux exemples. 

4. Rédaction de 4 phrases autour d'un thème donné à réciter en cercle. 
5. Ensuite, c'est au tour du beatmaker de poser la base instrumentale : il 

expliquera comment réaliser techniquement une bande-son et s'inspirera 
des textes déjà écrits, des musiques écoutées, de l'ambiance du groupe et 
des thèmes pour produire la base musicale finale. 

6. Composer déjà un refrain commun : un groupe travaillera avec le beatmaker 
pour créer la musique, un autre groupe affinera le texte collectif. 

7. Rencontre avec d'autres slameurs et rappeurs à Bruxelles. 
8. Visite d'un studio d'enregistrement (dans lequel ils devront enregistrer à la 

fin du processus : premiers essais avec des microphones! 
 

5. Répétitions et conclusion (3ème et 4ème mois): 
 

1. Travail sur l'écriture des paroles : travail plus individuel, l'idée étant de 
travailler alternativement sur le refrain (texte collectif) et les paroles (textes 
individuels et personnels). 

2. Une fois les paroles écrites et la bande sonore choisie : elles seront répétées 
plusieurs fois en classe et au studio afin que tout le monde apprenne la 
chanson par cœur et que l'enregistrement se déroule dans les meilleures 
conditions possibles.  
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Workshop evaluation report 
by Technological University Dublin  
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Changes to methodology 

Due to difficulties caused by the Covid-19 pandemic the workshops in the different pilot cites ran 
over varying periods of time and with varying numbers of participants (between 12 and 26). In 
the case of three locations (Brussels, Dublin and Cenes de la Vega) workshops could not be 
completed due to the restrictions imposed on gatherings of people, school closures and a ban on 
singing.  
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Workshop evaluation report 
 

Festivals Malta, Floriana, Malta    

Background and recruitment of participants 
 

The project took place between Monday 5th July and Tuesday 13th July. During the previous 
months, online meetings were held between all the stakeholders to coordinate the logistics and 
management of the sessions.  

Due to Covid-19, it was difficult to find young people to attend the sessions as most of the youth 
groups were not meeting physically. Contact was made with a youth worker, Margaret White, 
employed at Prisms, an NGO working with vulnerable young people. She was the mentor of a 
group of young people from San Gorg Preca College, Blata l-Bajda. The group of 12 young people 
being mentored, are all considered vulnerable and in need of extra support. Their situation varies 
from migrants (two young people), selective mutism, autism, youth who had suicide attempts, 
families who were violent and/or abusive. Due to this, a main facilitator and an assistant 
facilitator, both warranted youth workers who knew the young people were chosen to support 
the group. Festivals Malta therefore collaborated with Prisms to find the participants. These 
young people were also chosen given their disadvantaged backgrounds and fewer opportunities. 
Given that the youth workers will continue to work with the group until end of 2022, this allows 
further impact assessment and follow up to be carried out. Prisms works with St. Patrick’s 
residential care home, and two young people were interested to join the sessions. One of them 
is a migrant youth.  

The sessions were held on seven days from 9:00 to 15:00 at Kwinti Studios, Pieta. Transport was 
provided for the young people who lived at a distance. The staff involved were:  

Fesitvals Malta – Jeanelle Vella, Kevin Borg, Ryan Spiteri 

Music producer - David Leguesse  

Music technician – Aidan Sommers 

Prisms – Margaret White, youth worker, main facilitator  

Abraham Azzopardi, youth worker, assistant facilitator 

Videographer – Victor Abela 
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Workshops and evaluation 
 

Day 1  

Not all the young people knew each other from before so during the first day, the focus was team 
building. The facilitator prepared games for the group which included non-formal activities to get 
to know each other and to allow space for growth in working together as a team. On the first day, 
the young people also filled in questionnaires about the state of their health. Whoever needed 
help to fill this in, the youth workers helped. 

The observations of the workshop facilitator indicate that about a third of the group said that 
they were shy and were reluctant to engage with activities due to a fear that they did not have 
the skills regarding music and song writing. Most of the group were dependent on guidance from 
the technicians and were unwilling to perform or express their own ideas. However about two 
thirds of the group showed signs of self-confidence and the majority showed evidence of  respect 
and taking some responsibility for the equipment. The group as a whole was not bonded although 
participants were willing to talk to another person or share their views directly with the facilitator 
or music technicians. The level of empathy varied within the group although they were evidently 
aware of differences and open to discussing this when directly supported by group leaders. Once 
divided into smaller groups they worked together more effectively.  

Day 2  

On the second day, the youth workers planned a session about Intercultural integration and 
inclusion using a SALTO simulation called ‘The clay village’. After the simulation, the young people 
were asked how they feel, to relate this to real life and to see if they have ever felt secluded in 
life. Then we discussed how different groups of people can also feel secluded in life. Then the 
young people filled in questionnaires about the integration process of the migrants in Malta. 
Later during the day, David and Aidan showed the youngsters a couple of songs that they have 
produced/wrote during the years. The young people were asked who their favourite artists are 
and what their favourite song was to explore their artistic side more.  

Days 3-5 

During these three days, the young people were split into different groups according to their 
different tastes in music and each team started to speak about different themes that they wanted 
to create their songs about. The two main themes were ‘Friends’ and ‘Pain’. The young people 
spent three days, exploring different musical instruments, writing lyrics and listening to music. 
The songs started to be created and recorded.  
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Day 6 

During this day, the songs about friendship and pain continued to be recorded. The two groups 
of young people joined forces to create a third song. This time, they chose to focus on Love. The 
song was written and recorded in a few hours.  

Day 7  

Finalising all the music songs and getting feedback from the young people. A closing session was 
prepared so that each person could receive and give positive remarks from the whole team.  

In contrast to the observations of the facilitators at the beginning of the series of workshops it 
was noted that the artistic confidence of the young people had changed dramatically with most 
of them expressing interest in continuing being involved with music. The majority of participants 
displayed confidence in their skills seemingly losing themselves in the process of creating rather 
than focusing on technical skills. The pride of the participants in what they had created was 
evident although about a third of the group displayed reluctance to perform alone. An increase 
in participants expressing their ideas was observed although none were willing to take on a 
leadership role. Confidence was evident when praised and celebrated for their efforts. 
Concentration and persistence improved for most of the participants and they were clearly 
sharing their ideas with each other and more able to express their emotions through the songs 
they created. 

Outcomes and benefits to the participants 
 

The results of this project were many, much more than one could have expected or predicted.  

At the beginning of the project, the young people were hesitant to work together and create 
music together. During the first day, when they were asked about their expectations, most of 
them said that they would not be able to do what is requested of them. However, it was beautiful 
to witness how during a few days, through a step by step approach, guidance, they began to 
express their creativity and gained confidence to explore their different talents.  

The songs are:  

1. ‘Ghajjejt’ 

This song came from a place of darkness, it speaks about the pain that they feel in their lives, 
their aches and their tiredness of having to face what life throws at them. Through this song they 
express this common pain which they all experienced in one way or another. And they chant with 
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‘Ghajjejt’ which means ‘I’m tired’. They speak about their struggles, their need to protect others 
and their search for happiness – which is somehow cut short. Towards the end of the song they 
speak about how sometimes they feel lost and they long to ‘fly away’ with people who feel the 
same way as them. This common feeling of people passing through the same experience was 
healing for the young people as they expressed how they feel and how they are not alone in this 
life.  

2. ‘Friends’ 

Another group of young people wrote this song about ‘Friends’. They spoke about how friends 
are important in their life and at the same time they have doubts about who is a true friend or 
not. Given that most of them do not have a secure attachment with their family members, friends 
are the most important thing. It was interesting to see that this song sprung from bullying which 
took place on the first day, where some youth picked on one person. Whilst trying to reflect on 
how much this act has caused pain on the victim, they reflected on friendship – if they are capable 
of offering real friendship and if they can have friends who are always there for them.  

3. ‘L-Imhabba’ 

The third song is the song about love. This song was the most emotional as it brought the two 
groups together to work on the same task. Some of the youngsters were there for the others 
during the difficult times of this project, and new love started to be seen. When the new theme 
was being explored, they wanted to write about this feeling of being loved and loving one 
another. The song speaks about ‘What is love?’, how it is when one wakes up with a smile on 
his/her face, how it is a search for something beautiful which fills the life with the most beautiful 
poem. The theme of love was also explored through traditional Maltese children’s games such as 
hide and seek.  

As previously mentioned, the cohort of young people that we worked with in this project come 
from a disadvantaged background. Three young people from the group are migrants and 
therefore they have had a heavy baggage to carry with them through their life at a very young 
age. One of the young people came from Syria due to war and seeing members of her family 
being killed in front of her, the other had to relocate from Hungary and this change was so 
traumatic that she developed selective mutism. The other migrant is from Eritrea and has no 
family left in Malta so he is living in residential care. The other young people chosen include 
children from family where there is domestic violence, children whose parents are sick so the 
children have to be responsible of the family and other cases such as suicidal thoughts and 
suicidal attempts. Prisms has been supporting these young people since January 2021 through 
mentoring sessions. When we were asked by Festivals Malta to work with this cohort we had 
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some reservations as only one young person knew how to play an instrument. The others did 
not.  

The production of three songs had a lot of benefit for the young people. We could see how they 
felt that they were seen, that they could shine and that they and their feelings are important. On 
a social level they felt that they could contribute and feel part of a team whilst creating a product. 
This gave them a boost in their self-esteem and one could feel that their confidence changed 
throughout this process. This could be witnessed from their fears on Day 1 and the way that most 
of them wanted to speak in the recording of the documentary on the final day. The results also 
gave them something that they could be proud of and they sent it to their family and friends with 
a sense of pride.  

Impact and achievements 
 

It was beautiful to witness how music acted as a great tool to open up one’s feelings and one’s 
character. In the beginning most of the young people felt lost in the process, but over time, all of 
them found something that they were interested in such as playing drums, playing the piano, 
writing songs, rapping or singing. As previously mentioned, only one young person knew how to 
play a musical instrument so the others explored the instruments and tried to play. One young 
person felt so comfortable with the drum kit that we managed to buy a set for him to continue 
to practise at home. Another young person found the piano intriguing and her mother is now 
sending her to piano lessons, something which she loves to do. Another young person felt that 
she discovered she had a talent for writing songs, so she is writing words for poems and music. 
All of them got a better sense of different types and genres of music as they listened to different 
musical tastes of their peers. This helped them to explore different themes and genres and to get 
acquainted with things which they were not familiar with before.  

Indicate how it has changed during the project: attention, motivation and self-confidence 
supporting learning activities; transversal competences (team working, interculturality, 
relationship with the peers and with the staff, creativity) 
 

During the project, a lot of qualities started to emerge in the group. They became more motivated 
and willing to participate in the activities. There was a sense of ownership and pride in the 
product that they were producing. They were more attentive and committed to the process. The 
intercultural aspect was felt in the beginning when a migrant girl was bullied. However, this 
changed through the process with an activity that addressed the feeling of isolation and how one 
can contribute to make another person feel welcome in a place. This emerged in the theme of 
the song Friends. By the end, it was felt that migration and intercultural differences were not 
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particularly relevant or focused on. It added to having a richer experience but the main focus 
changed towards the creation of the songs and to the music. Any other differences were side-
lined. A beautiful sense of relationship was built as a team, both within the group of young people 
and with the music production and Festivals Malta. The process brought together the team and 
a sense of deep friendship formed, with everyone giving a helping hand when needed and all of 
us feeling comfortable and excited to learn from each other.  

Of course, since it was a big group, a few of them found it more difficult to commit to the process 
and be creative. However, the project helped them in other ways such as making new friends 
and feeling safe in an environment.  

Social inclusion 
 

The young people in the group were chosen by Prisms for mentoring sessions in liaison with their 
schools. The senior management team of their schools chose them since they all have a 
disadvantage with regards to social inclusion: this could be because of social family background, 
economic difficulties, intercultural exclusion, mental health conditions and so on. They were 
chosen to be supported and more importantly to be seen – to feel part of the community.  

The ICOM project with Festivals Malta was a great asset in this regard. The young people were 
messaging weeks after the project to see when they can get back together at the studio. They 
felt part of something bigger. As Beaumeister said in his Theory of Belongingness, this project 
had all the right ingredients for the young people to feel that they belong. It was a safe place 
were nothing they did was right or wrong (like academically), but it was a process of creation 
with ease. Most of them kept in touch with the music producers and with people from Festivals 
Malta. They felt appreciated and had a chance to show that they can also be not just included in 
society, but celebrated, as they deserve.  

Another point for social inclusion brought by this project were the songs, which hopefully when 
they are distributed to other members of the community, the message from the songs might 
resonate with other people who are passing through the same emotions. This will create a ripple 
effect of social inclusion where the persons feel that they are not alone.  

Satisfaction of the participants towards the development of the pilot project and 
satisfaction of the staff 
 

The participants had their reservations and fears at the beginning, however they managed to get 
past them and they were very satisfied by the end of the process. They expressed that they did 
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not want this to end and some even said that this was the best thing that has happened in their 
lives.  

The staff was very happy with the outcome especially through being part of the process and 
seeing everything come together for the final results. The growth of the young people, the team 
work as a group, the creative process, the message from the songs are all very beautiful outcomes 
from this project. 

Limitations 
 

The young people mentioned the possibility of having other types of instruments in the studio as 
they felt limited by the number and types of instruments there were. 

Possibility to continue the learning process and future opportunities 
 

Around half of the group is really interested to continue the journey through music. They were 
willing to continue to learn more about rapping, singing, playing instruments such as drums and 
piano. The most challenging part is finding someone who could help them to learn how to rap 
since in Malta we could not find a teacher.  

The young people are also very excited to return to the studio at the end of the month to record 
the music videos for the songs. Having the videos together with the documentary was testimony 
for all the hard work that they have done and the beautiful songs they produced. During the 
seminar, the music will be launched and they would also hopefully be shared on radio stations in 
Malta. 

Suggestions for the future  
 

One suggestion is to stagger the process and give time during the music production. For example, 
one week of creation, one week break and another week of creation. Having breaks would allow 
their creativity to flourish more and they would have more time to explore different genres in 
their own time and space.   



36 
 

OPU Brno (Czech Republic)  

 

Background and recruitment of participants 
 

The first phase of the project was to recruit participants for the workshops. First of all, we 
contacted the principals of primary and secondary schools, and explained to them the concept 
of the project.  

During the recruitment process Eva Kaličinská, Lecturer Roman Ševčík, and Iveta Rožníčková 
personally talked to potential participants about joining the project. 

Details of workshops 
 

Workshop 1 (23. 1. 2020) 

This workshop was focused on introducing the space where the workshops were to take place. 
At the first meeting with participants, we focused on creating a kind, friendly, and free 
environment for everybody (participants and lecturers). We again explained the goal of the 
project and the reason for the workshops. Participants talked about what led them to this 
workshop, what they expected from it, how they usually spend their free time. Some participants 
spoke about their life stories as they arrived in the Czech Republic.  

Wokshop 2 (30. 1. 2020) 

There was a presentation of the lecturer´s work. Participants told their stories and got to know 
each other. They made contacts, some participants brought text, which they tried to write at 
home. This workshop was focused on getting to know the project participants, deepening the 
relationship between the individual participants. Participants knew that this is important for 
gaining knowledge and information not only about themselves but also about others people. 
Participants were diligent and comfortable communicating with each other.  

Workshop 3 (6.2.2020) 

We started with the group working together brainstorming ideas for songs as well as words and 
phrases that could be used in songs. Through working with each other the relationships between 
participants were developed further and strengthened. Working with others and sharing ideas 
was also considered important for improvisation. 
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Workshop 4 (13.2.2020) 

This workshop involved an excursion to a recording studio, to demonstrate the creation of music 
in the recording studio, which will be waiting for them at the end of the project. For the 
participants, it was their first acquaintance with the recording studio. Participants tried to sing 
into the microphones and record, listen to it, and try to remix it. Participants found out how the 
song and CD are being created. During this excursion, there were other acquainted participants, 
some had trouble remembering the names of other participants, so he was invited substitute 
lecturer Petr Sucháček, who deals with non-violent communication and team dynamics.  This 
lecturer introduced the participants to a detailed acquaintance with each other, thus preparing 
the „ground“ for future workshops where participants will get to know each other better. 

Workshop 5 (20.2.2020) 

This workshop was focused on the creation of a common song, on this workshop we invited the 
music artist Petr Váša. Participants already knew each other from previous workshops, but not 
in-depth. Lecturer Petr Váša was able to talk to the participants in a playful musical way, thanks 
to that they got to know each other better and were able to establish contact with each other 
and they were not so ashamed of each other and came up with a suggestion for future songs. 

Workshop 6 (27.2. 2020) 

This workshop was already focused on the work of Limerick, which is being dealt with lecturer 
Naďa Kovářová , so she was invited to this workshop as a substitute lecturer. The workshops were 
focused, creatively, and in a diverse way so that the participant also learn to work with the word 
and its composition.  

Workshop 7 (5.3. 2020) 

The last workshop before the pandemic, when events held indoors was cancelled by government 
order. Participants in the project in this studio continued to work on their composition and on a 
joint composition, which will be the flagship for the Brno project. During March, the lecturer had 
an online meeting with the participants, as it was thought that the closure would be only 
temporary. However due to government restriction it was not possible to continue any work until 
the 18th August 2020. 

Workshop 8 (18.08.2020) 

Since during the summer months, some participants went to children’s groups for migrant 
children, Dráček. We thought about cooperation with this children’s group and decided that we 
would do one workshop with these children and participants of the project. We decided that we 
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could try and record a song live. On the 18th August, 2020 we went to the Dráček (we have 
confirmation about recording from parents), and we did live workshop and recorded the song 
Bububu. The children were very excited and enjoyed this workshop, after a long time without it. 

Workshop 9 (10.09.2020) 

This workshop was with ALFEA partners, during which ALFEA carried out several interviews with 
participants of the project, and with lecturers and OPU partners. This workshop was at the 
recording studio Amaro Records, Brno. ALFEA partners recorded the workshop and the common 
song from all participants of the project. 

The workshop of September 2020 was the last in that year, as during September the Czech 
Republic’s second wave of the pandemic began, so it was unrealistic to do workshops or other 
activities of the project. However contact was maintained with participants online and the young 
people continued creating their songs. During May and June 2021, we finished recording the CD 
and songs and created the video clip. 
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Technological University Dublin (Ireland)   

 

Background and recruitment of participants 
 

The TU Dublin partners, Kevin Lalor and Fiona McSweeney, made contact with a secondary school 
for boys close to one of the university’s campuses. This school is located in the north inner city 
of Dublin, which is an economically disadvantaged area. There is a pre-existing relationship 
between the university and this school as it is one of the schools that the university’s outreach 
programme work with. In November 2019 we met with the year head of transition year (fourth 
of six years of secondary school in Ireland). The project and its aims were explained and the 
teacher agreed to invite the boys to participate in the project. Dates were arranged for the 
workshops that fitted with the school schedule.  

Kieran McGuinness of BIMM and Caz O’Neill of Createsound worked with the participants on the 
music and radio element. 

Sandra Roe of Sandra Roe Research acted as group facilitator. 

Conor Mulhern was the photographer. 

 

Description of the summary of the activities carried out and feedback from young people 
and facilitator 
 

Workshop 1 (07.01.2020 – 9.30 to 12.30) 

The aim of the first workshop was to introduce the boys to the workshop facilitators and the 
equipment that they would be using to record their songs. Twenty-six boys attended 
accompanied by two teachers from the school. Participants were asked to complete assent forms 
and teachers were given parental consent forms. Feedback from the young people was very 
positive with all participants indicating that they had learned something about themselves, 
learned a new skill and learned about others. Twelve participants stated that they felt very good 
about self after the workshop; thirteen stated they felt good and one participants said he felt just 
okay about self. 

Workshop 2 (27.01.2020 – 9.30 to 15.30) 

Twenty nine boys attended the second workshop, again accompanied by two teachers from the 
school. At the beginning of the workshop they were asked to complete the two questionnaires 
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on 1) health and quality of life and views on 2) migration and migrants. Helped by the workshop 
facilitators they worked on ideas for songs individually and in small groups. To ensure that they 
were comfortable with song writing and singing they were allowed to choose what they wanted 
to write about and encouraged to brainstorm their ideas in small groups. They made initial 
recordings of some of their creations. They also interviewed each other about their experiences 
and concerns to familiarise them with the format of the web radio. Observations indicated that 
while the majority of participants seemed self-conscious all were willing to participate with about 
20% showing no hesitation. The majority also demonstrated comfort with technical equipment. 
While some showed embarrassment in performing individually they were happy to perform as 
part of a group. Compared to the first workshop most of the young people actively contributed 
their ideas and were willing to take on board the ideas of others. Apart from one participant the 
young people appeared self-confident with all working well with each other and taking personal 
responsibility for the success of the session. Some young people were willing to share their 
feelings in the song writing part of the workshop, e.g. talking about their experiences of racism 
and discrimination, growing up in poverty and the struggles faced by their parents/families. 
Feedback from the young people was collected at the end of the workshop. Eleven participants 
provided written feedback. All those who completed the feedback sheet indicated that they had 
learned about themselves, others and learned a new skill. Seven stated they felt very good about 
self and four stated they felt good about self after the workshop. 

Workshop 3 (28.02.2020 – 9.30 to 15.30) 

This workshop was attended by 18 boys from the local school. They were joined by five girls from 
a different school. The decision to make changes to the participant group was based on two 
factors. Firstly some of the boys who had attended previous workshops expressed disinterest in 
continuing their attendance and secondly more young people who fitted the definition of migrant 
were actively sought to increase the balance between migrant and non-migrant young people. 
During this workshop participants were encouraged to discuss the positive contribution of 
migrants to Irish society and the experiences of migrant people moving to a new country.  

The theme of this workshop was young people’s views of migrants and their contribution to 
society. Participants worked on music programming using Ableton as well as song writing along 
with the radio workshop. Participants were provided with old newspapers for inspiration to 
develop lyrics for their songs. For the radio workshop an open space methodology was used to 
generate themes to discuss. This involved giving the young people two post-it notes each to write 
ideas in response to the question, ‘How do people from other countries make Ireland a better 
place?’ Each young person wrote one idea per post-it and then stuck them on a wall. A small 
number of young people then grouped the post-its into topics or themes.  
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The facilitators’ observations indicated that the majority of participants (83%) showed no 
hesitation in engaging in the various activities as well as increasing understanding of how to use 
the equipment and experiment with different techniques (78%). About half the group showed 
willingness to perform individually indicative of a developing confidence and comfort within the 
group, while the other half were only comfortable performing with others. However all 
participants were more willing to offer suggestions and listen to the suggestions of others. While 
all participants were observed to actively help in ensuring that the session ran smoothly in other 
areas participants waited for the facilitators to guide them. These areas were willingness to lead, 
exploring feelings and exploring difference. 

Feedback from the young people was collected at the end of the workshop, which twenty-two 
participants provided. Twenty-one participants stated they felt very good (8) or good (12) about 
self after the workshop with one stating s/he felt okay. All participants indicated they had learned 
a new skill, twenty stated they had learned about self and nineteen learned about others. 
Feedback was also obtained about belongingness and comfort within the group using a five point 
scale. Nine participants strongly agreed they felt very comfortable in the group; nine agreed and 
the remaining four indicated neutral. In response to ‘I feel part of this group’ thirteen strongly 
agreed; five agreed and four indicated neutral. 

The fourth workshop was scheduled for Friday, 27th March 2020. However on 12th March the 
Taoiseach, Leo Varadkar, announced that all schools, colleges and universities were to close due 
to the Covid-19 pandemic. Teaching and learning remained online until the beginning of the 
2020/2021 academic year. The economically disadvantaged living circumstances of the group of 
young people meant that they had limited access to equipment to enable the workshops to 
continue online. While schools reopened in September 2020 government guidelines stated that 
teachers and pupils had to wear face masks, maintain social distancing and singing was not 
permitted. The young people who had attended the initial workshops had also moved on to their 
next year of school involving concentrated preparation for examinations, so were no longer 
available to take part. This meant that new participants would have to be recruited and 
workshops started from the beginning. In addition the university did not reopen for face-to face 
classes for the entire 2020/2021 academic year so there was no available space to hold 
workshops. With the uncertain situation regarding school closures, limitations on indoor 
activities in particular those involving singing and lack of suitable space available the decision was 
made not to restart the workshops at that time. With more stringent restrictions introduced in 
January 2021 it was not possible to recommence workshops with a new group in time to meet 
the project deadlines.   
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Fondazione Terre Medicee, Seravezza, Italy   

 

Background  
 

After initial consideration of issues about integration in the area the decision was made to 
collaborate with a local school that was a welcome centre and known for its educational and 
intercultural activities. The Secondary School of First Grade “E. Pea” of the Seravezza (LU) 
Comprehensive Institute agreed to participate in the project.  

The project was run in two different phases due to the Covid-19 pandemic. 

 

Phase 1 – workshops and evaluation 
 

In the first phase from 16th January, 2020 to the 2nd March, 2020 the workshop participants 
were girls and boys from the Secondary School of First Grade “E. Pea”. They were told  

The first phase began with two introductory meetings to inform the school students about the 
project and its aims. These meetings took place in the school auditorium in an active form. The 
participants took part in games and exercises to give them an insight into the future workshop 
activities. The facilitators, Luca Barsottelli and Mirtilla Pedrini described the project programme. 
Students were told that the project would involve reflection on diversity with regard to different 
cultures and religions as well as migration and the position of migrants, taking part in an 
expressive movement workshop and a creative writing workshop where they would compose 
music tracks inspired by hip hop culture as well as record their music in a real recording room.  

The facilitators also gave a global view of the hip hop culture, with the aim of trying to understand 
how much the students involved knew about this world.  

Thirty one students took part in the initial workshops. These were held outside school hours in 
the auditorium of the school. Workshops were held according to the schedule below: 

16\01\2020 – 1° Introductory meeting 

27\01\2020 – 2° Introductory meeting  

03\02\2020 – Workshop  
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10\02\2020 – Workshop 

17\02\2020 – Workshop 

24\02\2020 – Workshop  

02\03\2020 – Workshop 

The artistic and educational method proposed by the operators, was to wake up the physicality 
of the students, removing them from the school dimension made of chair-desk paper-pen. This 
approach is based on the idea that, freeing the body, we can enter a more spontaneous creative 
process, free from stereotypes. The themes to work on were chosen with the group, that 
discussed them both autonomously and in a guided way, opening up a reflection on the multiple 
themes of integration: 

 Family relationships 

 School relationships 

 Peer relationships 

These topics were investigated on two levels. While one group was working on body language, 
the other one was focused on writing texts. Both levels were based on group work, in which the 
facilitators gave freedom of choice and action. The aim was to influence the text by dancing and 
vice-versa, aspiring to a final mixed of both aspects.  

Working on physical expressiveness was not easy and some resistance was encountered. This 
appeared to be due to self-critical behaviour from the participants. However as time went on 
participants developed confidence in both themselves and their peers. Regarding the text 
writing, it was difficult to overcome associations with the way of writing associated with the 
school settings, that is correct form, topic selection and clear language. However through the 
participants working with each other this was overcome.  

In order to create a more relaxed space and a more united group, we proposed constantly playful 
activities. We believe that playing is one of the main glue for a group, having a strong liberating 
action.  

For the first phase of the laboratory the interruption due to lockdown stopped the work when it 
had just begun. In fact, the project was thought for a period of 5 months, divided in 20 meetings. 
Since the beginning, we observed positive reactions to the activities and that the group was 
starting to create its own identity. The fact that they participated in 31 and their constant 
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frequency suggested the success of the project. The strategies used (interaction between moving 
and writing, themes chose by the students, playful approach, freedom of language and from 
school settings) seemed to be effective and productive, in fact we decided to use them also with 
the new two groups in the second phase of the project.  

 

Phase 2 – workshops and evaluation  
 

When restrictions imposed due to the pandemic were relaxed we re-commenced the workshops. 
This phase was run between the 11th November, 2020 and the 16th June, 2021. The participant 
group changed as some of the students had finished school and some decided not to participate. 
The remaining participants from Phase 1 were joined by new participants. In total a group of 
twenty-six young people participated. This second group also participated in a constant way and 
had the possibility to complete the activities planned for the project. During this phase the 
laboratory took place during school time with the following schedule. 

11\11\2020 – Preparatory meeting  

12\11\2020 – Preparatory meeting 

19\11\2020 – Preparatory meeting 

28\04\2021 – Workshop 

05\05\2021 – Workshop 

19\05\2021 – Workshop 

26\05\2021 – Workshop 

03\06\2021 – Classroom recording 

16\06\2021 – Recording in Montignoso (MS) DMS school 

Unlike the first phase, the workshop was organised with the collaboration of the students’ Italian 
teacher (Prof. Alessandra Belotti). Both classes continued the work in class, after the scheduled 
meeting time. This time, too, we believed it was necessary to dedicate two days to introduce the 
project, in order to make students aware of the content and aims of the project. As with Phase 1 
the preparatory meeting took on an active and dynamic form during which the students 
experimented with the working methods planned for the workshops themselves. 
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After the long period of lockdown, we decided to focus on two main themes: 

1. The relationship between inside and outside, between opening and closing 

2. The relationship between individuality and group and acceptance of the others. 

The phase that preceded the recording of tracks, some of which was the result of students 
creating their own working group, applied us to work on the tracks with a writing path, self-
narrative and creative. The artistic transformation of the students’ stories, through self-
narration, let them work on peer relationships, increasing personal growth. Moreover the 
students had the opportunity to create a new and own space in which release their emotions. 
The method used was based on the belief that body expressiveness and writing influenced each 
other and interact with each other.  

The time restrictions impacted. From the beginning the focus was on analysing the structure of 
a rap song (rhyme and metre), with the aim of creating three music tracks. To achieve this the 
students were divided into small groups where they worked on a creative writing exercise. The 
writing time alternated with time for physical exercise in the school’s outdoor space.  

The two groups worked separately and, as we said before, they continued the work with Prof. 
Alessandra Belotti outside workshop time. In this case the facilitators acted as mediators and 
facilitators between the two groups. The final result of the workshops was three songs about 
integration. Students used both rap, hip hop art and poetry to voice their need to feel ‘all 
indiscriminately equal’ and recognised as such.  

Multi-ethnicity and integration are the keywords to explain the future. The society in which we 
live is not prepared to manage some types of events that are often idealised and demonised. 
Hopefully the youngest, who concretely live the multi-ethnicity in school, are over adults in the 
comprehension and problems interpretation. For them being different is not a discriminating 
element of an ethnicity, but a person’s distinctive feature. 

The remaining meetings were dedicated to assigning the singing parts. For the singing parts, we 
decided to divide in solo and choral parts that happened on a voluntary base.  

That they had created the songs using their own words was a source of pride and enthusiasm for 
both groups. In the last meetings, dedicated to rehearsals, students were more active and 
involved. The arrival at the school of the DMS school’s technicians and the cameramen created 
more enthusiasm among the students resulting in a high level of participation. , gave another 
reason of enthusiasm, in fact, when arrived the moment to go recording in the studios, even if 
the lessons were already over, the students’ participation was excellent. 
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In Phase 2 we worked with two classes that already had their own defined identity and internal 
dynamics. One class was particularly open to the activities that we proposed, with a good 
listening level. They also produced lyrics with a good level of reflection and depth. However on 
the interpersonal level, there a lack of collaborative and supportive behaviours, especially in the 
choice of the solo and choir parts, was observed at times. These behaviours were managed by 
creating dialogue and comparison. The other class presented itself as a more chaotic and 
confused group with poorer listening skills. For the writing part they created texts with more 
stereotypes and clichés. At the same time, they were observed to be a supportive group that was 
able to sustain its fragile elements. Two of the three soloists in the class, who independently 
proposed themselves, have language and learning problems. Their participation was accepted 
and supported with enthusiasm by the class from the beginning. 

 

Conclusion 
 

In conclusion we can affirm that the project gave the opportunity for most of the participants to 
discover abilities that they were previously unaware of, to work to a common project without 
internal competition, to feel part of something bigger than them and to be able to express their 
experience through an art form. The workshops were a place in which they could debate with 
each other, meet and exchange their cultures, express their diversities and share their life 
experiences, with the aim to create a diverse but equal community. That is the reason why an 
approach that was collaborative rather than didactic, where the contributions and ideas of 
students was encouraged and welcomed , individual experiences were shared and commonality 
was emphasised. Being able to use professional equipment helped growing skills and increase 
participants’ self-confidence and their possibilities.  

This project highlighted the ability of music to establish a connection between people. It became 
a sort of bridge, an “object of intermediation” in human relationships, in which the differences 
are at the origin of division and exclusion. In a world, like the one we live in, globalised, and 
fragmented at the same time, a sort of a kind potential has an extraordinary importance.  

In the educational context, inclusion and integration of students from different countries, the 
prevention of juvenile delinquency, the fight against early school leaving are daily themes. All 
subjects, according to which, the use of music, as a global language has, with no doubt, a positive 
impact. We believe that these kinds of activities are helpful and necessary and that can have a 
positive supportive role for school purposes, especially for the inclusion and acceptance of 
minorities in the community.   
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Alfea Cinematografica, Pisa, Italy   

 

Background and recruitment of participants 
 

Initially, the pilot project of Alfea Cinematografica was supposed to take place in a Viareggio High 
School, however the Covid-19 pandemic led to the closure of all schools in Italy. This forced us to 
organise the workshops elsewhere. Therefore, Alfea Cinematografica contacted the social 
cooperative il Simbolo of Pisa. The Il Simbolo Social Cooperative has been working for more than 
20 years with minors, both Italian nationals and non-nationals, who have been abandoned or 
temporarily left without parental support. Il Simbolo operates in the field of maladjustment and 
marginalisation, to promote and coordinate concrete experiences of temporary or stable 
reception within a culture of welcoming and sharing with particular attention paid to 
unaccompanied minors, women subjected to violence and maltreatment, people experiencing 
homelessness, and to promote and raise awareness. In order to do so, the social cooperative Il 
Simbolo manages several shelter facilities for Italian national and non-national minors, and it is 
with the children hosted in these facilities that the workshops were organised.  

Three social cooperatives were involved in the project: Il Simbolo family centre, Controvento 
family centre and La Fenice family centre. These altogether shelter around 35 minors, about 65% 
of whom are non-nationals, aged between 14 and 18 years old.  These centres provide their 
services mainly at local level in agreement with the Azienda USL Nord Ovest Zona Pisana, 
privileging the service of emergency intervention for emergency cases and the reception service 
for cases in which a medium to long term planning.is possible. 

The educators of the three communities involved participated in the activities of the workshops 
carrying out the valuable roles of cultural and linguistic facilitators since some of the minors 
involved in the activities of the workshops were from different religious, cultural and linguistic 
backgrounds. Twenty-two young people participated in the workshops consistently. 

The following staff were involved with the organisation and facilitation of the workshops:  

From Alfea Cinematografica: 

Stefano Nannipieri – Workshop Coordinator  

Stefano Vitali – Technical Manager 

Enrico Re – Technical Assistant 

Margherita Guerri – Social worker and drama teacher  
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Davide Barbafiera – Musician and composer 

 

From: Il Simbolo Social Co-operative: 

Paolo Carli - Il Simbolo’s shelter facilities manager  

Francesco Graifenberg - Il Simbolo Centre co-ordinator 

Rosario Pierri - Controvento’s minor centre co-ordinator  

Isabella Giannuzzi - La Fenice Centre co-ordinator 

Laura Petrucciani, Giacomo Lupi, Claudia Petriccioli, Valentina Becagli, Martina Rosato, 
Alessandra Morelli, Francesca Nesti, Elena Del Seppia, Giulia Geri - Educators/facilitators 

 

Overview of workshops 
 

The workshops took place over three months, from May to July 2021, for a total of 85 hours, 
following the schedule below:  

May 2021 - 24 hours 

Two weekly meetings (Monday and Friday) of 3 hours for 4 weeks 

June 2021 - 32 hours 

Two weekly meetings (Monday and Friday) of 4 hours for 4 weeks 

July 2021 - 29 hours 

Two weekly meetings of 4 hours for 3 weeks 

A 5 hour recording session at the recording studio 

The workshops were hosted at the San Zeno Centre in Pisa, a facility belonging to the Municipality 
of Pisa whose management is entrusted to the UISP Committee of Pisa to carry out social 
activities. The final recording session was carried out at the Redroom Recording Studio of 
Vecchiano (Pisa). 

Given the particular situation of the participants, in order to start this project in the right way we 
decided to hold a general introduction during which the interested parties and the operators that 
manage the activities of the various structures of protection in which girls and boys are sheltered 
met to discuss and understand the project’s objectives and methods and to gather potential 
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interest. Once the timetable was decided in agreement with the various operators, depending 
on the many activities already individual children’s calendars, we began the actual meetings. 

The first phase of the project (May) was dedicated to those involved getting to know each other, 
to the mutual knowledge between participants and operators and to the creation of a non-
judgmental, welcoming environment in which we could express ourselves freely. In order to 
facilitate this, we chose to relate directly with the boys and girls involved, without the presence 
of the operators, with whom, however, we had, before and after the meetings. This facilitated a 
constant exchange on the psycho-physical state of the participants and the evolution of inner 
dynamics, pointing out any weaknesses or strengths that emerged. 

During this first phase, the dialogue on tastes and interests of the boys and girls was fundamental 
and it focused on music in general and rap in particular. We then used illustrated cards that boys 
and girls could choose freely and then we asked them to associate a word with the images. We 
thus introduced the idea of inspiration, the key to any type of creative process. We discussed the 
questions: where does inspiration come from? What do I do if I don’t have ideas? Where do I 
begin to create something? 

Starting from the word they chose, we started to look for rhymes, to create sentences, to do 
some brain storming altogether to share ideas. Each of the young people was given their own 
notebook in which to play games and exercises that could be used by them independently, which 
happened on several occasions during the programme, pleasantly impressing us.  

Through various specific exercises, we began to play with words, creating anagrams, having 
playful timed competitions on the largest number of rhymes or words found, telling collective 
stories to which everyone contributed with a sentence. We also analysed the various types of 
rhymes so that participants could experiment with different forms of composition. The group 
reacted well and was visibly engaged, despite some issues that we will explore further. 

In the second phase of the project (June), we moved on a broader and more multifaceted 
production of content (always conveyed by games or stimuli given by the teachers) and to 
becoming familiar with practical tools for the creation of beats and musical bases through which 
to sing.  

The use of a drum machine, samplers and audio software such as Ableton was the key to interest 
boys and girls in the composition of music, as the listening and lyrical composition elements. 
Through the analysis of sounds we helped them understand the difference between different 
Rap styles, depending on the instruments used, the BPM, the sounds. The structure of a rap song, 
intros, cues, flow and the composition of rhymes and assonances. We encouraged the multi-
lingual young people to use the language they preferred or to mix several of them together. 
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The third phase (July), the most delicate, was characterised by the challenge of moving from 
creating on a sheet of paper or on the computer to exposing themselves in person, singing their 
rhymes, in sight of the conclusion in the recording studio. In order to overcome any 
embarrassment and reluctance to perform we started by having them sing songs that they 
already knew and then we slowly moved on to having them sing only small sentences that each 
of them had composed, always with the support of the teacher. We created, standing in a circle, 
‘musical machines’ with our bodies where everyone improvised a beat with the others acting as 
their rhythmic base. At the end of the workshop, it was interesting to see how speaking and 
responding in rhyme, even in moments of pause or conviviality, had become a game now shared. 

During this phase, different potentials emerged, especially in a couple of the boys who had more 
difficulties with writing and composing. Through the use of an iPad and a free drawing app, these 
boys have tried to create some images that could be the cover of the single that was being made. 

The final phase was the most intensive. We collected the various parts written by the young 
people and made a piece with several voices, chose a musical base that everyone liked and then 
prepared everything we would need to be ready for the recording studio. 

In the studio, although with some understandable hesitation (given the very professional 
environment of the rehearsal room) some of the young people appeared to be relaxed and 
enjoyed the experience to the fullest. Other more reticent young people enjoyed the afternoon 
experiencing a new reality. 

In conclusion, the workshop ended in a very positive way, with young people who initially 
attended only to accompany their house companions becoming involved and making 
contributions. It was a pleasant experience in which interpersonal relationships were 
strengthened and self-expressive abilities , together with the concreteness of the realisation of 
an idea, definitely improved: "If I can imagine it, I can do it." 

 

Emergent issues 
 

The young people being fostered in family homes as well as experiencing a complex past 
influenced the stability of the group although the course of the workshop were not particularly 
influenced. The entry of new young people into the group and others leaving, due to moving to 
other facilities or returning home, as well as young people not being able to attend due to other 
activities or attending necessary meetings did create some difficulties in creating a strong bond 
within the group. This also affected the plans for workshops as concepts had to be explained to 
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newcomers, their level of competence with activities checked and they had to be introduced to 
the group. Also that the workshops were initially presented as mandatory created some 
resistance in some young people, already feeling repressed by rules.  

This however was overcome to the delight of all, both teachers and participants through open 
dialogue and the possibility of having lessons both indoors, with a projector and PC, and 
outdoors, in a garden entrusted to the centre, in a more informal, creative, free and definitely 
"cooler" climate (even atmospherically speaking), as well as not having to wear face masks while 
maintaining social distancing, as soon as the law allowed it. 

 

Evaluation 
 

The expected outcomes for the workshops were: 

 Provide creative tools to improve introspection, expression of emotions and ideas and to 
enhance interpersonal communication. 

 Create a more cohesive group that could interact in a non-judgmental environment 

 Provide basic notions of composition and use of hardware and software tools for music 
production 

 Produce a song and have the creative process understood from start to finish, turning the 
initial idea into something practical and concrete 

 

The achieved outcomes for the workshops were: 

 Composition of rhyming lyrics by almost all participants (as mentioned, some had more 
difficulty with writing and reading than others) 

 Creation of images that could accompany the musical production and complete the final 
product 

 Creation of musical base and collective lyrics, studio recording of a musical single 

 Cohesive, collaborative and playful group with relationships also between different 
facilities and not only limited to boys and girls already living in the same ones. 
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 Increased awareness of the steps needed to go from an abstract idea to the concrete 
realisation of a project 

 Basic knowledge of hardware and software tools for music production 

Facilitator observations at the beginning and the end of the series of workshops indicated that at 
the beginning some of the young people were reticent to engage in activities, although the 
majority were willing to try out techniques. They were also easily distracted. This necessitated 
dividing the whole group into smaller groups to encourage confidence. Techniques for writing 
and music creation were initially conducted in a mechanical fashion and participants were very 
reluctant to perform or claim ownership for their creations. The majority also showed reluctance 
to express their ideas and discuss their feelings. About half the group did present themselves to 
have belief in self though and all showed respect and responsibility towards the equipment they 
were using. By the end of the workshops the majority of the young people showed willingness to 
learn and experiment with new techniques in creating music. Observation indicated that the 
majority had developed competence in creating lyrics and music and were willing to perform as 
soloists. Just less than half the group showed evidence of creative thinking by the end of the 
workshops and an increase in self-belief and confidence was evident in their behaviour. Self-
discipline and concentration also improved. However due to reasons outlined above the group 
did not become very cohesive where regular contribution were made by all. Participants were 
also more willing to explore their emotions with some evidently trying to make sense of their 
feelings. 
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Cenes de la Vega, Granada, Spain 

 

Background and recruitment of participants 
 

The project has been carried out in the municipality of Cenes de la Vega, Granada (Spain) and 
involved the participation of 15 young people aged between 12 and 18 years of age, migrant and 
non-migrant (5 females and 10 males). To carry out the workshops, a team of three people (Ana, 
Pedro and Belinda) with expertise in carrying out cultural activities related to music were hired. 
These three, together with the staff of the Cenes de la Vega City Council (the management 
technician, the coordinator of anti-drug programmes and the communication coordinator) 
organised, prepared and launched this pilot project, until the health crisis caused by COVID-19  
prevented continuing with what was planned. The location for the workshops was a large 
classroom located in the old Cenes de la Vega school. It was chosen because its location and 
accessibility are very good, right in the city centre. It also has a large annexed outdoor space 
where workshops could also be held if the weather conditions allow it.  

The activities carried out prior to the workshops took place over two months (November-
December 2019) and were considered essential for attracting young people to participate in the 
workshops. The team that would carry out the project was chosen. Meetings were held where 
the calendar of the workshops, the schedules, the logistical aspects, the didactic material and the 
general start-up of the project were agreed. To attract young migrants, meetings were held that 
facilitated the approach to recruitment. The vast majority of refugees and asylum seekers come 
from different countries with Muslim culture; hence the importance of contacting them, 
informing them about the project and trying to encourage them participate in it. Mistrust and 
language may have been a problem, hence the importance of meetings prior to the workshops. 
In these meetings what the project consists involved was explained including where they can 
share space with the local population.  Information days to present the project were held with 
the aim of encouraging the local population to participate in the workshops. Also meetings with 
the directors and teachers of the educational centres were conducted.  

 

Workshops and evaluation 
 

Initially, music workshops were scheduled for five months, four hours a week with 25 young 
people, including local people and migrants, and the creation of a video web, but the health crisis 
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caused by COVID-19 caused the suspension of the workshops. Only five workshops were held 
from January to March 2020.  

The workshops involve using music, specifically the inclusive batucada (main tool), with the 
creation of song lyrics in the different Afro-Brazilian rhythms, rap, hip-hop, sambareggae, Afro 
samba, etc. as well as new technologies to integrate young migrants into the local community 
and promote a culture of respect and tolerance, fighting stereotypes.  

All sessions had a common theme of respect, the fight against stereotypes and racist hatred 
towards migrants, in particular towards Muslims. Also the creation of a space where young 
migrants communicate and share their values with the native people of the host population was 
promoted. 

The sessions were structured as follows: 

Workshop 1 

The objectives that were pursued were to present and create trust among the members of the 
group and present the project to be carried out. For this, presentation, theatre-image and 
farewell/evaluation dynamics were used. 

Workshop 2 

During this session, the first contact with the batucada took place. A space of trust and free 
expression among the participants continued to be promoted.  

For this, a reminder activity of the previous session was carried out, along with presentation 
dynamics, batucada and it ended with a farewell/evaluation activity. Completion of the initial 
questionnaires occurred during this session. 

Workshop 3 

During this session, the feeling of belonging to the group begins to be created and trust within it 
is fostered. Work begins on song creation and video editing. Activities to encourage 
belongingness and trust were conducted at the beginning and closing/evaluation activities at the 
end.  

Workshop 4 

A similar format was used in the fourth workshop with beginning and ending activities. It was 
observed that the group were becoming more cohesive. 
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Workshop 5 

The group works with greater confidence. For this, activies of initiation, communication, 
knowledge through photography and evaluation were carried out. 

Throughout all the workshops held the facilitators proposed various activities to foster 
communication, despite the language barrier, in the form of games and songs. They reflected on 
some issues that concern young people, and the young Muslims have drawn closer to our society. 
This has resulted in young natives to be more tolerant and open. However working with young 
migrants was more complicated because, they could not speak or read the language. This has 
caused the sessions to be more dispersed. With the audiovisual work, young natives were more 
enthusiastic than young migrants. 

Faced with this situation, the team worked with: 

 Word round dynamics so that everyone has the opportunity to express themselves but 
without forcing them. 

 The batucada and the music they love. Playing the drum has become a good form of 
expression. In addition, relaxation exercises are performed after leaving the drum, to end 
the session. 

 To achieve more integration of young migrants, the young people worked in pairs instead 
of the larger groups to facilitate communication and they were asked to translate part of 
the song into Arabic. 

 The facilitators begin to divide the work according to the skills and concerns of the 
participants: some like to play instruments more and others the audiovisual part. The time 
dedicated to each activity in the session is also better controlled, to make them more and 
more participatory and fun. With the arrival of spring 2020, it was intended to use outdoor 
spaces to take advantage of the good weather. 

Although only five sessions were held it has been observed that the young people acquired new 
skills that will allow them to express themselves on the problems related to stereotypes and 
discrimination suffered by migrants. They have opened debates and reflected on the culture of 
respect and understanding. 

Overall the organisers, facilitators and participants felt disappointment at not being able to 
continue with the project and finish it due to the situation caused by Covid-19. Numerous 
activities were planned, such as public performances, convivial days, etc. that unfortunately 
could not be carried out. 
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Emergent issues 
 

Language: The young migrants had a limited knowledge of Spanish, which resulted in them not 
participating in certain group activities where they had to express themselves orally, such as 
debates or reflections. To help overcome this the facilitators opted to work in pairs and to 
establish simpler and more direct dynamics of expression. They tried to include more Arabic in 
the workshops by encouraging its use with specific words and by translating some verses of the 
songs. This method made the young migrants more comfortable in the workshops and participate 
more. 

Measures: Young people expressed confusion with the formulation of the questions. Some young 
people, when filling in them, have changed their answers by not understanding the question 
asked from the beginning. For this reason the facilitators have read and helped to complete them. 
It has been observed that the questionnaires may not reflect the reality of young people, since 
when filling them in the young people have highlighted the qualities that they would like to have, 
but not those that they really have at the beginning of the project. From our point of view they 
have been boring for young people and too long, slowing down the pace of the workshop. As a 
proposal, we suggest that they be simpler, even that they can be carried out through an app or 
online survey for a smartphone. In retrospect perhaps we should have adapted the format of the 
measures to fit with our young people better. 

Motivation: The motivation of young people to make a commitment was difficult. It was been 
impossible for us to have a group of 25-30 young people. Working with young people and 
developing projects where they are involved and participate is not an easy task, even so, and in 
our case it has been necessary for them to feel that what they did has some use and that the 
long-term results with effort and sacrifice give their results. By not completing the project 
properly they have not been able to appreciate it clearly. 

Due to the ongoing travel restriction because of the Covid-19 pandemic along with the 
restrictions about the size of groups meeting together it was not possible to complete the 
workshops.  
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KISA – Action for Equality, Support,  
Antiracism, Nicosia, Cyprus   

 

Background and recruitment of participants 
 

On January 2020, we started our communication with people from the community, school staff 
members and individuals in order to disseminate the project and plan an information day for the 
public as well as recruiting participants for the workshops. We had several meetings with the 
facilitators and eventually the information day was held on the 8th March 2020. We explained to 
the attendees the project and its aims. During the information day, twelve young people showed 
interest in participating in the workshops. After that day, we made contact with some other 
young people who were interested and we planned to have our first workshop in the 28th March 
2020. However due to the Covid-19 pandemic a lockdown was announced and all the schools 
closed until summer holidays. Therefore, it was impossible to arrange a physical meeting with 
the facilitators or the young people.  

The schools opened again in September 2020 and we tried to get in contact again with the 
youngsters to find out if they were still interested in participating and to start the workshops 
again.  

The first workshop was arranged for the 10th October 2020 and we had 14 participants (5 boys 
and 9 girls).   

 

Description of the summary of the activities carried out and feedback 
 

Workshop 1 (10.10.2020 – 10.00 to 15.00) 

In the first workshop, we introduced to the participants the project, the facilitators and the 
equipment that they would be using to record their songs.  

During the workshop, we gave the participants the parental consent forms and in the end, we 
asked them to complete the feedback. The feedback from them was very positive and nine of 
them stated that they felt very good after the workshop, four stated that they felt good and one 
of the participant stated that feels just okay. Most of them stated that they learned a new skill 
and learned about others.   
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The second workshop was organised for two weeks later but the schools closed due to Covid-19 
and we agreed to wait for the schools to reopen again and re-organise it. 

Amidst Covid-19 restrictions and lockdowns, the Ministry of the Interior managed to deregister 
KISA from the registry of Associations, for failing to comply with formalities, something which 
caused us serious difficulties in carrying on our work. This new development together with the 
ongoing defamation of the organisation by the Minister of the Interior resulted in the absorption 
of our energy and resources in protecting KISA and its work. Due to these difficult circumstances 
and the strict Covid-19 restrictions, it was impossible for us to implement the workshops on time. 
The schools remain closed until the beginning of April and after that, the young people began 
preparing for their examinations.  

Therefore, during summer, we started the preparations again and we recruited a team of 12 
young people, some of them from the previous team and some of them they were new additions.  

Workshop 2 (31.07.2021 – 10:00 to 15:00) 

Twelve participants attended the workshop (4 boys and 8 girls). At the beginning, we again 
introduced the facilitators and the equipment that they would be using to record their songs as 
well as the equipment for the web radio. After that, we gave some time for the participants to 
introduce themselves to each other and to share their relationship with music and their interests. 
After that, they were asked to complete the pre-questionnaires with the help of the workshop 
facilitators. Then the facilitators divided them in two groups, the first one for music production 
and lyrics and the second for the web radio. In the web radio group the facilitator explained to 
the young people how the system worked and they had the opportunity to practise.  

The facilitator asked them to write down ideas that they wanted to share through the radio and 
he encouraged them to make a recording of their thoughts. Then all of the participants got 
together in one group. They were asked about their familiarity with writing song lyrics and 
whether they feel comfortable to sing.  

Only four young people expressed a preference to write lyrics rather than singing or playing a 
musical instrument. The rest of the group said they wanted to sing also.  Some of them requested 
to perform some songs so we gave them the opportunity to sing and play musical instruments 
for some time. The participants expressed interest in learning songs from the country of origin of 
each of them.  

At the end of the workshop, feedback was collected and most of them indicated that they learn 
something new about them and about the others and that, they learn a new skill.  Most of them 
they stated that they felt very good about their self.  
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Workshop 3 (07.08.2021 – 10:00 to 15:00) 

Twelve participants attended this workshop. They started with a music and lyrics workshop. Each 
of them shared a personal story and their experiences of racism and discrimination from school 
and society. They shared their feelings and through this, they decided on the theme of the song. 
The facilitators encouraged them to divide up into small groups and brainstorm ideas. The 
majority were comfortable to write lyrics and some of them requested to write and sing in their 
own language.  

All participants were creative during the process. They showed great teamwork as well as 
working as individuals. They helped each other to write the lyrics and the two young people who 
wrote lyrics in Arabic and Turkish translated the meaning to everyone in order to decide together 
if they agreed with them. For the last hour of the workshop, the young people worked on the 
web radio. All of them were attentive, asked questions, and they created a short clip offline.  

At the end the workshop facilitator collected the feedback and the majority of the participants 
stated that they learn or improved a skill and most of them said that they learn something new 
for the experience of the others. In general, most of them said they were feeling very good about 
their self. 

Workshop 4 (28.08.2021 – 10:00 to 15:00)  

Eleven participants attended the workshop. One young person was unwell so stayed at home. 
For the first hour the participants worked on song writing. The facilitators suggested that they 
also rehearse what they had written in order to add music and to decide on using the musical 
instruments. The majority of participants were willing to try techniques and exercises discussed 
with many showing willingness to continue on during their break. The workshop gave them an 
opportunity to see what this was actually like from pre-production, to production and they were 
very excited.  

Then they had their web radio workshop and some of the participants suggested discussing the 
importance of integration through music and to share their experiences through the radio.  

Feedback was collected at the end of the workshop and almost all of the young pople stated that 
they learned something new and that they felt very good about their self.  

Workshop 5 (05.09.2021 – 10:00 to 14:00)  

Twelve participants attended the workshop. The participants, with the help of the facilitators, 
finalised the lyrics of their song and they began rehearsals in order to finalise the song series with 
the music producer. During this process, they worked well as a team and the majority of the 
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young people showed willingness to perform. One of the participants who was shy gained 
confidence with the help of the facilitator.  Throughout the rehearsal, we realised that they 
developed confidence and demonstrated trust in each other. 

At the end we collected feedback from them and seven stated that they fell very good about their 
self and five that they feel good about their self. Most of them indicated that they improved a 
skill and that they felt part of the group.  

Workshop 6 (11.09.2021 – 10:00 to 15:00)  

Twelve participants attended the workshop. In this workshop, they had to record the song in the 
studio so they had to do individual recordings. Two of the participants were anxious so they 
needed some more time than the others did. Meanwhile, the other participants they had parallel 
workshop for the web radio and they had an offline broadcast. The broadcast run smoothly and 
the participants were very excited about the result.  

After the recording, the participants rehearsed individually the song of their choice. One of the 
participants with the help of the facilitator wrote a poem. She asked two other participants, one 
playing the guitar and another who playing the drums to accompany her when performing.  

At the end of the workshop, we collected feedback from nine participants and six of them stated 
that they feel very good and the three stated that they feel good. Most of them stated that they 
improved a skill and that they feel very happy in the group.  

Workshop 7 (18.09.2021 – 10:00 to 14:00) 

For this workshop, twelve participants attended. They started with naming the song and their 
group. They named their group Breaking Barriers and the song they created The Other Side.  The 
facilitators discussed with them the outcome of the workshop. They decided that in two weeks 
they were going to have the final event to present to the public their group and to share the 
experiences that they had during the workshops. They decided that they would have a rehearsal 
before the live event.  They were supposed to have also a radio studio live on air broadcasting 
but eventually they decided that instead of live broadcasting they would do a podcast. 

At the end, we collected feedback and we asked them to complete the post-questionnaire. Most 
of the participants indicated that they feel very good about their self and that they felt they were 
part of the group.  

Keeping everybody attentive during the process was a challenging issue. Being in a physical 
recording and performance studio meant there was many things to explore and do, which was 
good, but at times posed challenges to keeping focused. However the majority of participants 
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were attentive, asked questions, and were prepared to do things that they had never tried 
before, such as rapping in their native languages.  

The participants developed into a strong team, they developed confidence and trust and they 
learned how to work as a team.  
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Evaluation measures 

 

Analysis of data from the views of migration and migrants questionnaire 
 

Keeping the age range of participants in mind this questionnaire was deliberately kept as short 
as possible, although this seemed too long for some participants. It consisted of twelve scale 
items focusing on the areas of  

1) positive or negative views about migration and migrants (4 items);  

2) empathy towards the ‘other’ (whether the migrant or native) (2 items);  

3) stereotyping the ‘other’ as same (2 items);  

4) openness to the ‘other’ (2 items)  

5) confidence to challenge those who denigrate minority group (2 items).  

As previously outlined in the methodology for the project the questionnaire used to capture the 
viewpoints of the young people in this project was developed from questionnaires used in 
previous research with school children in South Africa and the United States by Swart, Hewstone, 
Christ, and Voici (2011) and Spencer, Brown, Griffin, and Abdullah (2008). Partners were asked 
to translate the questionnaire into appropriate languages for their participants and present in a 
suitable format in line with the needs of their specific groups. 

Although participants completed slightly different versions of the questionnaire depending on 
their legal status as migrants or non-migrants the first question asked participants to identify 
themselves as being having the nationality of the country in which they were living, dual 
nationality or the nationality of another country to allow participants to self-identify their 
migration status rather than impose this on them. 

Eighty-one questionnaires matched questionnaire were received, where the same participant 
completed the questionnaire pre-workshop and post-workshop. In addition fifty-seven pre-
workshop questionnaire were received.  

These were from cities where the workshops could not be completed or where the participant 
did not complete the post-workshop questionnaire. 
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Pre-workshop only 

Table 1 below provides summary descriptive statistics for each of the five subscales. 

Table 1 

Subscale Minimum Maximum Mean Standard 
deviation 

Views of migration and migrants 1.00 2.75 1.77 0.54 

Empathy towards ‘other’ 1.00 3.50 1.83 0.68 

Stereotyping ‘other’ as same 1.00 5.00 2.38 0.99 

Openness to ‘others’ 1.00 3.50 1.69 0.57 

Confidence to challenge  1.00 4.50 2.20 0.95 

 

This indicates that participants’ general views towards migration and migrants were positive with 
little variation between participants. Both openness and empathy towards the ‘other’, whether 
national of the country or migrants, were also positive with little variation. Slightly less positive 
with greater variation were the inclination to view the ‘other’ as having similar viewpoints and 
behaving the same as well as having the confidence to challenge other who denigrate the 
behaviour of minority groups within their society. 

Chi-square tests were completed to determine any association between self-identified 
nationality and viewpoints. The results are summarised in Table 2 below. 

Table 2 

Subscale χ2 Significance 

Views of migration and migrants 0.782 p = 0.676 

Empathy towards ‘other’ 1.219 p = 0.544 

Stereotyping ‘other’ as same 3.825 p = 0.148 

Openness to ‘others’ 0.377 p = 0.828 

Confidence to challenge 15.626 p < 0.01 
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No significant association was found between self-identified nationality for four of the five 
subscales. However in relation to items measuring the participants’ confidence to challenge 
others who insulted or denigrated others the association between nationality and viewpoints 
was highly significant with those who identified as being migrants less confident to challenge.  

This is of concern and suggestive that young migrant people may need the support of young 
people from the country in which they are living to challenge other people who make insulting 
jokes or comments about migrants or other minority groups. 

Pre- and post-workshop questionnaire findings 

Of the eighty-one questionnaires received, thirty-nine participants identified themselves as 
having the nationality of the country in which they were living, forty self-identified as having 
another nationality and two self-identified as having dual nationality. 

The responses to all twelve items were summed and descriptive statistics calculated. These are 
shown in the table below: 

Table 3 

 Pre Post 

Mean 26.3827 23.8272 

Standard deviation 7.06854 6.93864 

 

A paired t-test completed to obtain an overall view of whether attitudes towards migration and 
the ‘other’ changed pre- and post-workshops.  

A statistically significant difference was found, t (80) = 2.794, p = 0.007, suggesting that 
participation in the workshops resulted in a more favourable view towards migration and the 
‘other’. 

Items contributing to each of the sub-scales were also summed and a paired sample t-test 
conducted to ascertain the specific areas in which change occurred.  

Analysis indicates that there was a statistically significant different over time in relation to four 
of the five subscales of the questionnaires. For the subscale relating to view of migrants and 
migration no significant difference was found in relation to viewpoints expressed before and 
after the workshops [t (80) = 0.696, p = 0.489].  
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In relation to the subscale relating to confidence to challenge those denigrating and insulting 
minority groups, t (80) = 1.287, p = 0.032, suggesting that the confidence of the young people 
had grown. A statistically significant difference was also evident with regard to a change in 
viewing either migrants or country nationals as being the same, t (77) = 2.626, p = 0.01, as well 
as with the other two subscales. Empathy towards either country nationals or migrant changed, 
t (79) = 2.878, p = 0.005, as well as openness to the feelings and experience of the ‘other’, t (80) 
= 3.776, p < 0.01.  

While obviously one cannot assume that these promising changes are entirely due to the 
participants’ engagement in the workshops due to the nature of the project, with the lack of 
controlling extraneous variables, the results could be interpreted as indicating that exposure to 
other young people from different backgrounds and cultures in a collective musical activity has 
contributed to the change in viewpoints. 

Examination of the overall scores in relation to self-identified nationality indicates that among all 
three nationality categories overall views changed in a positive direction as shown in the tables 
below  

Table 4 Identification with other country nationality 

 Pre-mean Pre-SD Post-Mean Post-SD 

Overall 26.000 7.268 23.95 6.304 

Views of migration and 
migrants 

7.700 2.728 7.975 2.675 

Empathy towards ‘other’ 4.700 1.829 4.175 1.483 

Stereotyping ‘other’ as same 4.846 1.709 4.205 2.041 

Openness to ‘others’ 4.425 1.615 3.700 1.522 

Confidence to challenge 4.450 1.797 4.000 1.320 

 

While the overall mean score is lower post-workshop indicating a more positive view toward 
migration and migrants overall, the mean post-workshop for the subscale ‘views of migration and 
migrant is slightly higher suggestive of a more negative view about the rights and contribution of 
migrants to society. The means for the four other subscales are lower post-workshop suggesting 
a positive change in viewpoints. 
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Table 5 Dual nationality 

 Pre-mean Pre-SD Post-Mean Post-SD 

Overall 22.500 12.021 20.000 9.899 

Views of migration and 
migrants 

 6.000  2.828  5.500 2.121 

Empathy towards ‘other’  3.500  2.121  3.000 1.412 

Stereotyping ‘other’ as same  4.000  2.828  3.000 1.412 

Openness to ‘others’  5.500  2.121  5.000 2.828 

Confidence to challenge  3.500  2.121  3.500 2.121 

 

With the participants who identified themselves as having a dual nationality there was a positive 
change pre- and post-workshop overall and in all subscales except for ‘confidence to challenge’ 
where there was no change. 

Table 6 Identification with country nationality 

 Pre-mean Pre-SD Post-Mean Post-SD 

Overall 26.974 6.773 23.879 7.563 

Views of migration and 
migrants 

 8.128 2.638  7.440 2.945 

Empathy towards ‘other’  4.526 1.447  3.872 1.559 

Stereotyping ‘other’ as same  5.256 1.697  4.660 1.850 

Openness to ‘others’  4.744 1.464  4.128 1.704 

Confidence to challenge  4.440 1.889  3.923 1.898 

 

For the participants who identified with the nationality of the country all areas showed a positive 
change when measured post-workshop compared to being measured pre-workshop. 
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In conclusion the analysis of the views towards migration and migrant are indicative of a positive 
change in views toward migrants, stereotyping the ‘other’, empathy towards the ‘other’, 
openness to ‘others’ as well as some increase in confidence to challenge those who make 
insulting joke or denigrating comments towards others. Thus the objectives of raising awareness 
of positive contribution of migrants to societies among young people; challenging stereotypical 
views of migrants; discouraging others appear to have been met, at least in the cities were the 
workshops were able to be completed. 

With regard to the objective of empowering young people as contributors observations from the 
workshop reports suggest that this has been largely met.  
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Health Report 
 

Aim of project: Through new communication tools that promote positive thinking about 
migration, change negative opinion and combat societal stereotypes about migrants. 

The objective was reached through new inclusion tools such as music and art.  

UNIPI objective: To study and use a methodology to assess the health status of the subjects who 
would take part in the project. 

For the first time, a fusion of the philosophical-sociological-artistic-scientific part was created, in 
order to understand as precisely as possible whether what was proposed had positive effects in 
terms of perceived health and quality of life.  

Due to the distance of the European partners, it was important to use a simple and easily 
repeatable medium.  

The choice fell on the fusion of two fundamental questionnaires in the scientific and clinical field, 
the International Quality of Life Assessment (IQOLA; SF-36) (Ware Jr et al. 1998) and the Eating Habits 
(Lanfer et al. 2011). 

The 36-Item Short Form Health Survey (SF-36) is a very popular tool for assessing health-related 
quality of life. A search on PubMed using the term "SF-36 health survey" identified 9722 articles 
(www.ncbi.nlm.nih.gov/pubmed 2015). 

The SF-36 measures eight scales: physical functioning (PF), physical role (RP), body pain (BP), 
general health (GH), vitality (VT), social functioning (SF), emotional role (RE), and mental health 
(MH). Component analyses showed that there are two distinct concepts measured by the SF-36: 
a physical dimension, represented by the Physical Component Summary (PCS), and a mental 
dimension, represented by the Mental Component Summary (MCS) (Lins et al. 2016).  Most of the 
elements of the SF-36 have their roots in instruments that have been in use since the 1970s and 
1980s (Stewart et al. 1992). Researchers from the Medical Outcomes Study (MOS) selected and 
adapted questionnaire items from countless sources on lifestyle and quality of life and developed 
new measures for a Functioning and Well-Being Profile (FWBP). The FWBP was the basis for the 
SF-36, which was first made available in 'developmental' form in 1988 and in 'standard' form in 
1990 (Ware et al. 1988; Ware et al.1992). The assessment is calculated using specific scores and 
administered by qualified personnel. In our case, in order to make it usable and age-appropriate, 
we only tried a few specific questions and added emoticons to make it easier to understand. 
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On the other hand, the Eating Habits represents a variety of questionnaires all focused on the 
analysis of eating behaviour (Federici, 2011). These tools monitor specific food products consumed 
during a defined reference period (between 24 hours and four weeks) and are often summarised 
in healthy eating indices (Guenther et al., 2014; Haftenberger et al., 2010). More generally, questionnaires 
have been developed to assess eating patterns and their underlying motivations. There are 
several assessment instruments that investigate controlled eating behaviour such as the 
Restraint Scale or the Current Dieting Questionnaire. (Lowe, 1993).  In relation to the amount of 
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questionnaires on eating habits in circulation, we have tried to take only the most significant 
questions, such as:  

 

The food and quality of life questionnaires mentioned above are an excellent means of 
scientifically validated assessment. The questionnaires were administered by non-expert 
operators, which is why it was necessary to merge the two questionnaires in order to create a 
simple questionnaire that could be quickly administered by the operators.  

Not only that, from the second meeting in Dublin with all the European partners we observed 
that, due to the variability in the age of the subjects, the choice answers alone could have been 
a problem.  

In order to solve this problem, we added emoticons to the possible answers to make it easier to 
understand. Obviously, the addition of the emoticons altered the initial questionnaires, making 
them more usable for 11-18 year olds. 
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Each emoticon corresponded to a specific response:  

 

The use of emoticons, in combination with the actual answers in the questionnaire, made it 
possible to increase the reliability of the answers of the interviewees.  

The questionnaire was divided into two parts. A first part concerning the Quality of Life (QoL) and 
a second part concerning habits and lifestyles: diet and degree of physical activity.  

Both assessments allow to understand the general health status of the subjects and in some cases 
also to prevent habits considered negative in relation to the various modifiable risk factors.  

Once the questionnaire had been defined and approved by the other partners, we should have 
moved on to the experimental phase. Unfortunately, due to the pandemic induced by Sars COV-
2 (COVID-19), the experimental part was delayed.  

Fortunately, as soon as the pandemic conditions stabilised, with a progressive flattening of the 
epidemiological curve, it was possible to resume the study. Unfortunately, due to the 
heterogeneous situation in the countries of the various European partners, there was a 
succession of "Stop and Go", which caused delays. Due to these evident difficulties only the 
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following partners, who were in charge of the implementation of the Pilot Projects, were able to 
deliver the questionnaires on lifestyle/health status pre/post treatment period:  

 Fondazione Terre Medicee – Seravezza 

 Alfea Cinematografica – Pisa 

 Arts Council – Malta 

 Technological University of Dublin 

 Ayuntamiento de Cenes de la vega - Granada 

 KISA - Cyprus 

 Organizace pro pomoc uprchlíkům OPU - Prague  

 MCCS - Maison des Cultures et de la Cohésion Sociale de Molenbeek St-Jean- 
Bruxelles 

MCCS - Maison des Cultures et de la Cohésion Sociale de Molenbeek St-Jean Unfortunately, due 
to Covid restrictions related to the specific type of their activity, they had to leave the project. 

MCCS, Technological University of Dublin, Ayuntamiento de Cenes de la vega – Granada e  
KISA - Cyprus only provided the questionnaires carried out before the start of the treatment 
period. They were unable to provide data in relation to the pandemic condition, which made it 
very difficult for all the associations and/or university centres to carry out the project. Certainly 
the data are useful in order to understand the general state of health, but they are completely 
useless in the chaos of a before-and-after comparison. For this reason I decided not to use them 
in the general analysis, in light of the fact that the data in our possession was sufficient. 

 

Results 
 

The following (Table 1) shows the demographic of the population that took part in the study.  It 
can be seen that the total population had an average age of about 14 years. (14.11 ± 2.31 yrs). In 
addition, an analysis of the Body Mass Index (BMI) showed that the entire population had a 
normal weight BMI (20.48±5.08). This is a very important parameter for assessing health status. 
Breaking down the population by gender (table 2) shows that the male population outnumbered 
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the female population by a large amount (37 vs 19). In contrast, the average age of the two 
populations, male and female, was overlapping (14.05±2.25 vs 14.33±2.43, p=n.s.).    

 

Table 2 also shows the BMI data divided between the two populations. It can be seen that the 
male population has a higher BMI than the female population, but this is not statistically 
significant. (21.28±5.72 vs18.28±2.02; p=n.s.). In both groups the BMI defines a population that 
is, on average, normal weight.   

 

After filling in the questionnaires and a careful analysis of them, we focused on a few questions, 
which in our opinion, could be more significant: Numero di soggetti. Numero di maschi e femmine 
e loro BMI 

 Health status 

 Feeling sad and lonely 

 Adult behaviour 

 Understanding the meaning of a healthy diet 

 Type of food intake 

 Amount of exercise taken 
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In addition, at the end of the second questionnaire, we added another highly significant question 
to understand the state of health and the perception of the pathway:  

 Emotional state perception compared to the beginning of the journey 

 

Data analysis 
 

Question number 1: In general, how would you describe your current state of health? 

 

From the data listed above, it can be seen that at the end of the treatment period, there is an 
increase in the Very Good (+3%) and Excellent / Extremely (+2%) response. Interesting data, 
which already begins to illustrate the general state of health. 

Question number 5: Have you felt lonely in the last period? 

 

 

Question 5 is a very complicated question in analysis, it is probably the only question that is 
misleading because of the use of emoticons. In fact, in this case probably the use of emoticons 
does not correspond in a specific way to the proposed answer.  
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We can observe how at the end of the program there is a significant decrease of the slightly 
answer (-14%), while the other answers do not change much.  

Question number 8: did the adults treat you fairly? 

 

 This is a very important question in order to understand how young people perceive their 
relationship with adults. It shows how, on average, young people feel they are treated fairly by 
adults.  

The questions listed above are some of the questions in the first part of the questionnaires, the 
most significant ones in relation to the perception of the Quality of Life (QoL).  

The second part of the questionnaire focused on the perception of the subjects' lifestyle: diet 
and degree of physical activity. These parameters are increasingly being used to analyse the 
health status of subjects. 

Question number 12: do you think you have a healthy diet? 

 

 

From the answers given it is evident that, in general, the majority of the young people 
interviewed believe they are able to follow a diet and, broadening the concept, a correct lifestyle.  
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In the light of these answers it becomes more interesting to evaluate the following questions in 
order to understand if the perception of the young people is confirmed by their eating habits. 

Question number 13: how many servings of fruit do you usually eat in a day? 

 

 The data reported both at the beginning and at the end of the treatment period show a different 
perception of health. In fact, only 33 and 35%, respectively, consumed fruit according to 
ministerial and European guidelines.  

In question 14 we also investigated the intake of vegetables. 

Question number 14: how many portions of raw and cooked vegetables do you usually take in 
a day? 

 

When it comes to fruit and vegetable intake, things seem to be closer to the indications of the 
World Health Organisation than of the various ministries of health (salute.gov In fact, both before 
and at the end of the course about 50% say they eat vegetables at least 1-3 times a day. However, 
this is still not enough in terms of prevention and public health.  

In terms of prevention we also monitored the consumption of daily snacks. The aim was not only 
to understand the sample size but also whether the course undertaken could in any way change 
eating habits. 
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Question number 15: how many snack foods do you eat in a day? 

 

The figure shows that at the beginning of the course 61% of the subjects had snacks at least once 
a day, in line with European averages. At the end of the course the number of subjects having 
snacks at least once a day had decreased to 51%. Unfortunately, the number of subjects having 
snacks 3 or more times a day increased from 23% to 33%. This increase could be partly explained 
by the fact that the children were in the facility for a long time to complete the project, which 
may have led to an increase in snack consumption. Fortunately, it did not correlate with an 
increase in weight in this case.  

Question number 17: how much moderate or vigorous exercise do you do per day? 

 

The data we saw at the beginning of the programme to which we subjected the children is not 
very exciting. In fact, 39% say they only do 30 to 60 minutes of activity per day, whereas walking 
was one of the suggested guidelines. Even more alarming is the 38% of subjects who can be 
described as sedentary. These data, combined with incorrect eating habits, create all the 
conditions for the development of metabolic pathologies or future conditions of overweight or 
obesity. 

In contrast to the consumption of snacks, the educational programme to which the children were 
subjected seems to have had very positive effects in terms of movement. In fact, the percentage 
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of subjects declaring that they practised physical activity 0-30 minutes/day (38vs25%) and 
increased both the 30-60 minutes/day (39vs44%) and >60 minutes/day (23vs31%). These data 
are very comforting in terms of combating sedentarism.   
One of the last questions also focused on the type of diet, understood as a lifestyle, the 
respondents preferred or followed.  

Question number 20: what kind of diet do you follow? 

 

In this case, both at the beginning and at the end of the course, the highest percentage of 
respondents, 52% and 63% respectively, answered Mediterranean.   
This answer, in terms of prevention, is fundamental. As only the Mediterranean diet has been 
recognised by the WHO as being able to prevent metabolic and cardiovascular risk factors 
(http://www.ladietamediterranea.eu/tag/oms/).  

The last question of our questionnaire was highly specific with the route. This question can be 
found in the SF-36 questionnaire and we used it in a direct way. 

Question number 21: perception of the state. Compared to four months ago, how do you feel?  

 

This question is very important and decisive in order to understand the state of psychological 
health of the subjects. It is very evident that 52% of the subjects report feeling much better than 
at the starting point. 41% did not notice any changes.  
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The discordant note is represented by the 7% of subjects who report feeling worse or definitely 
worse than their starting point. We will try to understand the reasons for this deterioration.  

 

Discussion and Conclusion 
 

The I.COM project represents a decisive uniqueness. For the first time, the concept of inclusion 
by a variety of means has been accompanied not only by a psychological evaluation but also by 
a more clinical evaluation in order to understand whether tangible improvements can be 
observed.  

The first difficulty we encountered was in the method of assessing possible improvements. In 
fact, in the clinic, improvements are usually evaluated through objective examinations such as 
blood tests, ultrasound evaluations, anthropometric evaluations, etc.... 

In this case, these parameters were not optimal for our purpose. Fortunately, there are 
scientifically validated questionnaires such as the SF-36 and the Eating Habits questionnaire, 
which were fundamental in drawing up our questionnaire.  

In research, in order to have specific data and to be able to make relevant statistics, it is necessary 
to have data such as weight, height, and other information as specific as possible. Unfortunately, 
due to differences in religion and education, it was impossible to make very specific evaluations. 
We also had to modify the questionnaires that had been prepared, as some partners felt that 
they were too difficult to understand. The modification included the insertion of emoticons (as 
already mentioned above). This addition made the analysis difficult, as we could not enter the 
score, but relied on the variations in terms of response percentage.  

The questionnaire that we prepared was characterised by 21 questions divided into a first part 
on the SF-36 model and a second part on the Eating Habits model. The last question, on the other 
hand, was based on one of those that can be found in the SF-36 questionnaire and was 
fundamental for understanding the general state of health of the subjects under study. Usually, 
questionnaires for the evaluation of quality of life and eating habits are not limited to observing 
data and obtaining reference percentages, but in fact present scores that are able to provide an 
understanding of the state of health. In our case, however, the use of emoticons, we had a group 
with an average age of 14 years, did not make further numerical conversion easy, since, in some 
cases, the emoticons could have altered the real response. In the light of these considerations, 
the data obtained remain very reliable and are of considerable interest for the aim of the study.  
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From the population analysis it is found that the entire population analysed, 56 subjects in all, 
was divided unevenly between boys and girls (37 vs 19), while the average age was instead 
superimposable (14.05±2.25 vs 14.33±2.43, p=n.s.). In addition, an analysis of the Body Mass 
Index (BMI) showed that the whole population presented a normal weight BMI (20.48±5.08). This 
parameter is very important in order to evaluate the state of health. In fact, the parameter of 
20.48 indicates that the population was normal weight (Lin et al. 2021), although in some cases 
we found slightly underweight conditions.  

By the 21 questions proposed to our subjects, after careful analysis, we decided to focus on a few 
questions that were more representative in order to understand their state of health.   
 

 Question 1: In general, how would you describe your current state of health?  

 Question 5: Have you felt lonely in the last period? 

 Question 8: Have adults treated you fairly? 

 Question 12: Do you think you eat a healthy diet? 

 Question 13: How many portions of fruit do you usually eat during the day? 

 Question 14: How many servings of vegetables, both cooked and raw, do you usually 
eat in a day? 

 Question 15: How many snack foods do you eat in a day? 

 Question 17: How much moderate to vigorous exercise do you do per day? 

 Question 20: What type of diet do you follow? 

 Question 21: perception of status. Compared to four months ago, how do you feel? 

 

Question 1  shows that at the end of the treatment period there was an increase in the response 
Very Good (+3%) and Excellent / Extremely (+2%). This is a very interesting, as it shows that during 
and at the end of the treatment, the young people feel better. This consideration is confirmed by 
the last question proposed. According to question number 21, 52% of the entire population 
stated that they felt much better at the end of the course. The remaining 41% reported that they 
had not felt any improvement at the end of the course. Question 8 is also a good indicator of 
evaluation. In fact, at the end of the course the young people report feeling better treated by 
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adults. This is very significant and important in terms of the perception of the state of health and 
in terms of acceptance in the external world.  

The data on which we can make an even more in-depth analysis are those concerning the 
questions on eating habits and lifestyle. In fact, these parameters can be easily compared with 
literature data and represent a careful analysis of both the risk of developing diseases in the 
future and the habits of the various young people. The data from these questions should be read 
in two ways. The first is as a general evaluation of the children, the second is to understand 
whether the inclusion pathway with art and music has in any way influenced their eating habits 
and lifestyle.  

Question 12  was crucial to understand how the young people felt about a healthy and balanced 
diet. About 78% of all respondents stated that they followed a fairly balanced diet, both at the 
beginning and at the end of the course. We sought confirmation of this data in the following 
questions. As we could imagine, the questions on the consumption of fruit and vegetables and 
unhealthy snacks disproved what the young people thought.  

In fact, only 33 and 35 per cent respectively (before and after treatment) consume an amount of 
fruit in accordance with ministerial and European guidelines. When it comes to fruit and 
vegetable intake, things seem to be closer to the World Health Organisation's guidelines than to 
those of the various ministries of health (salute.gov). Both at the beginning and at the end of the 
pathway, about 50 per cent say they eat vegetables at least 1-3 times a day. However, this is still 
not enough in terms of prevention and public health. Regarding the consumption of snacks, at 
the beginning of the course 61% of the subjects consumed unhealthy snacks at least once a day. 
At the end of the course, the number of subjects consuming snacks at least once a day had 
decreased to 51%. On the other hand, the number of subjects having snacks three or more times 
a day increased from 23% to 33%. This increase could be partly explained by the fact that the 
children were in the facility for a long time to complete the project, which may have led to an 
increase in the consumption of unhealthy snacks. Fortunately, we did not find a correlation with 
an increase in body weight. Unhealthy diets in childhood and adolescence are associated with 
both immediate and long-term health impacts. Studies have shown that consumption of foods 
rich in fruit and vegetables correlates with a lower risk of several chronic diseases, including 
cardiovascular disease (Miller et al., 2017), diabetes (Zheng et al., 2020), hypertension (Kim and 
Kim, 2018), cancer (Aune et al., 2017) and frailty. Conversely, in the short term, inadequate 
dietary intakes of energy, protein or some micronutrients result in slower growth rates, delayed 
sexual maturation, lower micronutrient reserves and inadequate bone mass (Story et al. 2002). 
Incorrect dietary intakes at pre-school and adolescent ages may influence the development of 
iron deficiency, dental caries, the breakdown of their immune system and alter basal metabolism. 
As well as altering the function of brain metabolism (Institute of Medicine 2007). It is therefore 
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clear that the intake of fruit and vegetables in these children should be increased in order to 
improve their intake of health-promoting micronutrients. 

Another key parameter for understanding daily habits and health status is the amount of physical 
exercise performed. At the beginning of the treatment the data were not comforting, in fact, only 
23% declared to practice more than 60 minutes of physical activity, where the activity was also 
just walking. In this case we were pleasantly satisfied with our course. At the end of the period 
of inclusion by means of the limbs, there was an increase in physical activity in the children, with 
a decrease in the percentage of subjects declaring that they practised physical activity 0-30 
minutes/day (38vs25%) and an increase in both 30-60 minutes/day (39vs44%) and >60 
minutes/day (23vs31%). These data are very comforting in terms of combating sedentariness. 
Regular physical activity can improve general health (Lewis et al. 2021), induce better glycaemic 
control, increase antioxidant defences and reduce various risk factors. 

It is therefore very important what we have obtained, namely the increase in motor activity, 
which is the true parameter for reducing the various risk factors defined as modifiable.  

In conclusion, our study set out to make an ambitious attempt to assess any improvements in 
the health status of subjects undergoing the course using objective clinical parameters. 
Unfortunately, the ongoing pandemic did not allow careful data collection by some partners. 
Nevertheless, after careful consideration of the proposed data, we can say that what we have 
obtained is not useless data; on the contrary, it turns out to be very important for the purpose of 
understanding migrants and extending the concept to young people all over the world. The 
results would certainly have been even more important with the whole population analysed. 
However, we remain very satisfied with the adherence to the treatment and the significant 
improvements that we were able to quantify with objective benchmarks and not on purely 
psychological concepts.  

First of all, at the end of the course the young people stated that they "felt better", a parameter 
that alone could be sufficient to understand their state of health. This figure, which corresponds 
to 52% of the total sample, is cause for satisfaction. In fact, despite the pandemic, which caused 
a continuous stop-and-go and therefore not a correct execution of the project in terms of pre 
and post, we can underline how the young people still perceived an improvement in their 
psychological condition.  

In relation to the above figure, it is therefore clear that inclusion projects based on art, culture 
and sport are the basis for improving both physical and psychological health. More and more 
such projects need to come to life when it comes to inclusion. Art, music, literature, dance and 
sport know no skin colour, religion and/or differences of any kind. They are able to unite all the 
people of the world. Culture and sport are the best vaccine against all inequalities. 
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In addition, the data provided us with a careful analysis of the world around us. We find that 
children have an impaired perception of healthy eating and that they do not engage in enough 
physical activity, preferring to stay at home in front of the media, TV, video games and personal 
computers. From this perspective, our project had the merit of getting children out of the house, 
socialising and increasing their level of physical activity.  

The criticism we decided to make of our work is to be found in the use of emoticons. We believe 
that, in light of the responses, they can be misleading and difficult to interpret in some cases.  

Unfortunately, due to the pandemic, as described above, not all groups were able to provide 
pre/post data. Increasing the sample size would certainly have provided more data to think 
about. However, the data in our possession are very reliable and illustrate a cross-section of 
adolescents in full agreement with the rest of the industrialised countries. 
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Promoting the integration of young migrants 
through new communication tools

ET

Finalité du projet
Influencer l’opinion négative d’une partie de la société, en particu-
lier des jeunes, vis-à-vis des migrants, à travers des nouveaux 
outils de communication favorisant un discours positif  sur la mi-
gration.

Résultats attendus
Nouvelle approche d’intégraton des jeunes migrant utilisant le 
RAP et la réalisation d’un programme radio entre jeunes migrants 
et non migrants pour combattre les préjugés, favoriser une image 
positive des migrants Organisation d’ateliers créatifs musicaux 
entre jeunes migrants, en particulier musulmans, et jeunes natifs. 
Sensibiliser les jeunes dans les écoles et les médias et mettre en 
évidence la contribution positive des migrants dans nos société.

RAPPORTS DES ATELIERS

MÉTHODOLOGIE
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